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CHAPTER ONE

CREATION AND MATURATION OF PRYO

The initiala P.R.Y.0. form the Swedish acronym for Praktiske Yrkesorientering
which is translated into English as Practical Work Orientation. This double
exposure to samples of extramuiral working life in Sweden was conceived and has
been nurtured to today's relatively mature status as an essential amenity of
the new, comprehensive school. 1Indeed the Swedish comprehensive school and PRYO
have been inseparable from their conception.‘

Four developments in Swedish society and economy had become pronounced by
the end of our Second World War.l First, Swaden had assumed the iead among
northern European nations in shifting from a distinctly rural to a predominately
urban population and economy. Second, its citizenry had become dedicated to
establishment and firming up of a democracy which would involve a reduction in
class distinctions and an equalization of oppertunities for all oitizens. Third,
Sweden has supported a relatively homogeneous population which would help to
encourage a leveling of classens. And most immediately relevant to the school
situation in Sweden was the fact that in early efforts to blur class distinctions
there had grown up an unwieldy array of secondary schools to accommodate all
variations in individuals. This had been an effort to provide some form of
appropriate education for all adolescents, but the schools that emerged did
not support a common education.

The ruling political parties in Sweden in the 1940's committed themselves

to fulfilling their concepts of a welfare state which was to include full

! jonas Orring, Comprehensive School and Continuation Schools in Sweden.

Stockholm: Ecklesiastikdepartement, 1962, p. 20.
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employment and the extension of compulsory education upward to meet the increas-
ingly diffefentiated and complex dewands of their new society. Especially those
students who had remained in academic programs through higher education were
expressing vocal concern that their schooling had not armed them to face work.
At the same tlme workers saw little relationship between demands of their joba
and much of the education they had received. More and more experienced workers
were becoming technologically redundant--~thrown out of work by machines. The
National Employers' Association (somewhat equivalent to cur N.A.M.) recommended
that retraining of these might be facilitated if studen.- 'ad had extended
general education, with emphasis op the relationship betw: . what trangpired
in the classroom, at home, at leisure-time activities ar~ at work.

Whatever their differences, the prevailing political parties in Sweden
agreed on several common elements to school manifestation. First they were
in accord that compulsory attendance should be extended frum seven to nine years,
second that a common education should be provided for all students, and third
the added years of required education needed to relate school to the dominant
seguent of life beyond school--that of actual work experience.

It was a part of this writer's assignment in Sweden to interview conscien=
tious researchers in the educational field, especially as they were related to
PRYO. A consistent pattern of criticism was eiicited from these: that both
PRYO and its vehicle~--the revised school--were designed in advance as political
objectives. Parliamentarians felt they were elected into office to further
implement Sweden's brand of socialism. When Sweden committed itself to adding
years of common education it was joining the all-European cry of the moment:
"More general education for all is ueceded to prepare students to handle the

complexities of modern society."
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During the late 1940's Sweden's Rikstag (Parliament) appointed a Schools
Commission to develop recommendations and to arrange research for its new fomm
of education. According to the educational researchers interviewed, the Schools
Commission was a political arm of the government and it hand-picked researchers
that would be in accord with §oliticai objectives. 1In this effort, an entire
body of competent educational and sociological researchers was bypassed. Con=
fession from educators was to the effect that too many goals were pre-~established;
the varieties of experimentation had been narrowed and objectivity reduced.

For example, there was research in the effectiveness of a single design
for its comprehensive school. Although the research itself, headed by Professox
Husén of the University of Stockholm, was extremely thorough, no alternative
forms of the extended school were contemplated or researched. Equally the
curricuium for the extended years was pretty much determined in advance, and
this was to include some manifestation of PRYO. This accounts for the fact
that no alternative forms of EBCE were contemplated or researched by the
‘developers of the idea.

With Swedish efficiency, legislators approved an; funded the total revised
school package and have taken credit for this improved, basic education.

In substance the educational and sociological researchers were complaining
that they had not been asked cb help the political enterprise; thev alsc felt
that this accounted for the lack, to date, of substantial follow-up research
on the effectiveness of the new school or of its PRYO arm. Their singular note
of optimism: there is unrest around school reform and around what many consider
to be ''over-socialism" in Sweden. The next step may be for appropriately
objective researchers to be called vn to determine what alterations could be

made to put the sociological and pedagogical houses in order.
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It is important to note the recommendaticns of the Schools Commission.
1t recognized that extension of compulsory schooling upward would constitute
a delay for entry to work experience for tﬁnse youths wishing to leave school
4s soon as possible. As subatitute for work entry the Commission unanimously
agreed that some exposure to the working world MUST be incorporated as a part
of required schooling, especially in the added school years,

Indeed, this aspect of modification was so important that mo facet of the
added years was to be planned unless i incorporated a relationship to 1{fe
beyond school. PRYO started as the central experiment in this relationship,
and experimentation would hopefully establish what form of PRYO would ultimately
be prescribed.

Even a superficial examination of téday's comprehen ‘ve school éurriculum
reflects the nGWIyﬂaccorded importance of subject . ... . relate school to
contemporary life. Economics, civice, current affairs, rudimentary psychology
and sociology, religion, sex instruction and envirommentil concerns have been
incorporated as essential to preparation for 1ife experience. New school methods
of claseroom discussion and debate, dramatization, field trips and modes of
teamwork smong peers have become a prescribed part of the revised schooling.
PRYO fitted both the subject matter and rew methods of these social gtudies.

As iﬁ%other European nations since the mid-forties, the planned change
for the é%hoola has been toward consolidating different school types at second~

ary level into what we in the United States have known as the comprehensive high

school.2 Sweden was determined to consolidate secondary forms of education

2Gerald Read, ''The Revolutionary Movement in Secondary Education throughout

the World," Bulletin of the National Association of Secondary School Principsls.
#353 (Mﬂr‘:h 1971), PP. 13-240
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starting with its basic school (grundgkola) and at the same time to extend its
required years of atgendance from geven to nine.

The Schools Commission had felt that the new education couid be used tc
achieve one of the government's social objectives. This was to reduce class
differences. Keeping all studepsg tog ¢ for nine years, under. one school
roof, was only cne way. Another, more recent implementation has been the con~
solidation of all upper secondary school types (following the comprehensive
school) under one gymnagium roof. Today chat achool contains 22 courses accom=
modating 80 per cent of all those leaving the grundskola. Thus the majority of
" youngsters in their late teens remain together in school, although this is
beyond required attendance years.

One example of-the most recent legislation extending this equgl.zation
to the tertiary level is the 1973 law reguiring all apartments built to house
university students and their familiés to be less exclusive. Now working
class and middle class individuals other than students live next Jlvor to the
studentsa. |

Returning to the comprehensive school and its PRYO, bv 1952 the national
system of education vas readied for experimentafion and individual schools or
local systems tried on the :omprehensive cloak“under an extensive plan of trial
and research. PRYO came early to this research scene, with injections of work
experience incorporated, voluntarily, to relate extended schooling with the
employnent ;ector of saciety. Thin injection blossomed with the comprehensive
school experiment, and when after a decade of experimentation (1962), the

comprehensive achool was to become compulsory for all Swedish communities,
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PRYQ was also converted to a required experience for all students of the newly
added eighth year.3 *

In order to underatand why PRYC went compulsory it is necessary tc know
that Sweden's public educational syatem has been so centralized in control that
entire school programs have been identical from one end of the country to the
other; there hag been no room for electives or variations. Although 1969
legislation has encouraged local communities to assume certain new autonomy,
most aspects of the school curriculum are not included in this independence.
Besides, communitieas are not yet accustomed to making their own decisions on
school matters; presently they lack the courage.

The centralized nature of educational planning has made it necessary to
establish mandatory requirements for all those contained within a given school
type. Covernment and regional inspectors make sure there is conformity across
all areas of the country. Within the basic, required schooling for all a common
prescription thus has been devised, although today a few electives appear timidly
and for the first time i{n the added two years of compulsory (comprehensive)
schooling. Such electives are amed by the National Board of Education in
Stockholm,

As indicated above, it has been the government's intention to extend
upward COMMON education. During the voluntary years of PRYO it had proven
effective and ugeful to a large enough segment of school youths to establish
it as a requirement for afl within the added eighth and ninth vears. PRYO thus
remained central to the rationale for added years; it became the special,
pampered vehicle for relating the academic offering of all students to 1ife

beyond achool.

3parltamentary Decision Report 1957, SOU 1961:30, pp. 361-362.
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One body of research which fell into the decade of implementation for the
comprehensive school is worthy of mention. PRYO was already under way when,
in 1966, a committee of representatives from the National Labor Market Board
and the National Board of Education wes appulnted by Parliament to -~eview spe-
cifically the PRYO arrangement. A principal finding of this comnittee was
that PRYO had benefited in its oricntation undergone by eipghth graders to the
outside world of work, but the PRYO should also include for the student a
picture of geveral very different vocations. This was to broaden the purpose
of PRYO from acquaintance with a single vocation to physical contact with a
variety of occupational sectors. It i waluly fiom recommendations of this
Committee that PRYO was later converted to its present, two-year scquence which
relates all students to different types of work.

Two historical facts are important here. First that PRYO at that time
was only a part of fhe new, eighth year experience; sccond that PRYO was a
sampling of work EXPERIENCE, with no oppartunity for students to vigit variocus
firms to observe how job tasks differed from each other and what different work
opportunities existed.%

Carly studies had already shown that the student knew almost nothing of
the work world which, except for certain vocationally inclined you' 18, was
scmething unreal that existed beyond the context of education.’ [t was also
within the rralm of the philosophy of the new school that career choice should

be placed in the hands of parents and students, for careers formerly had been

4"Tillkonst och Utveckling,"” Praktisk Yrkesorientering in Grundskolan, Stockholm:
Skoloverstyrelsen (National Board of Education), 1959, p. 3.

3Sven-Fric Henrikson, The Lower Secondary Pupil's Concept of Work. linpublished
digsertation, University of Stockholm, 1957,




8.

too much related to socio~economic backgrounds. The lobby ot trade unions,
ot parent~-teacher organizations and employer associations in the Rikatag
(federal parliament) was algo activery promoting linking school with wotk
experience, especially {1 children wetry to be kept trow entering the Yabur
market by an extonded compulsory schooling.

Until 1971 PRYO was retained as a required experience of all etpgheh graders.
It had been contined to two wecks ot work outside school, with a gingle week
fn the tull and another in the sprin, f{ the samo academic year. In that year
(1¥71) a revised curriculum, devised to relate schionl wore to all facets of
secioety, was fmplementoed throughout the ontire basie school, and PRYO was
cyually vulaerable to change, with a dimension added.®

For the (ire* time, PRYO was to fnclude three school visits which were
to precede the exposure to work experfcence. The efphth year then abandoned
what had become knuown as the PRYOPERIODEN (PRYO Work Period) to introduce
three STUDTHESOK (5tudent Visite) to varied formg of industry and busineas.
One of the vigits was to take plece {a the fall semester of the student's
eiphth vear while the others were reserved for the spring of the same academic
year. That ycar (1971) there was no PRYO EXVERIENCE for any student, bt by
the time the eighth graders entered the ninth and final compulsory year they
were to undergo a single PRYOPERIODEN involving them in a work experience, hope-
fully ot their tirst selection and based on visi® exposures of their eighth
year. This was not intended as a running atort into a job hut was supposed to
sample tasks involved in a factory, busineas or institution to provide the
student with practical experiences that he could judye and compare in hin

school clasaes.

bpecdkande Avgivet av 1957 Ars. Stocknolm: Skolberedning, 1961, pp. 353-371.
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Subsequent to introduction of thig two-year PRYC which is presently in
force the entire operation has been moved under the more all-embracing uvobrells
of §Y0, acronym for Studic och Yrkesorientering (Study and Work Orientation)},
the National Hoard of Education's all=cmbracing effort to relste the enild's
school oxperience, from the {irst prade onward, 1o the outside world by the
exercise once guggested by John Dewey, of “thruating vpen the classroom windew
te let in the world,"

Examples of SYO manifested across the entire prescnt~day achoel eurviculum
would be the study of environmental preohlema, pellution, drug, alcohol and sex
problems including sex reoles, coday’s family, the commnity, povernment, and
congumer information. 1t should be apparent that PKYO, eépuclal.y as it hes
become a part of 5Y0, has fallen most comfortably under the curricular ares of
the social studies.

Although o National Bourd of Education (SkolOverstyrelsen, abbreviated as

S cxercises a similarizing contre' over all Swedisgh public schoeols, there has
been room for and encnu}agcmunt of inftiative in schoul systems which cnuld
afford their own exper!mentation. Thus the Stockholm school district, which
embraces a broad arca arvund the Naltic archipelaga, put under way on Yeg own
PRYO before leptslation caused all Swedish schools to lncorﬁorato the f{dea.
From 1949 onward some schools in the Stockholm areva were experimenting with it
and detemminiuy their own results and direction. There were towns to the gouth
of Stockhelm proper which had made PRYO a sandatory part of their compreheng ive
achool betore the Rational Hoard, in 1967, required all ¢quivalent schools to
incorporate PRYO in their eighth year progyram, In theae daym of Stockholm
trial PRYO was an EXPERIENGE only, confined to the elpvhth vrade; although

required, it was rur as an experiment within the school. Other areva schools
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Aruitoxt provided by Eic:

10,

@id aor regeire that al! elghth gruders underge the PRYO Experience, but used
Pt as one of three pessible open elactives. Other electives listed were modern
Tanguages on top of the éequ!rvd Foplish. As we ghall see in the next chapter,
clect fven have hocome a sare of the three upper vears of todav's comprehensive
schools in w1l of Sweden.

Tt hay heen nored thar Sweden {tself has developed no comparable models
fo PRYO which have wrown up as an fnteprnl part of the cowprehensive school.
THE WEsKeT b tine paper strempred to equate limited dimensfiong of PRY(Q'g bise
fary b eothe doviet politechnical principle, especially as manifested in {ts
tdeal Jorm ander Premier Virvaslwhev., The limitations of the 3oviet couparison
HTE GpRBEQst Phe Sovieie have snifercd an extended labor shortave and have
vsed thety school sttendants ta delp 21l oul the labor force in single assigned
ponrtieas . Che PRYO Twperience by conlrast s gsupposcd (o ssmple the varleties
AE pemt Cdhin awailable in differen representative industries, businesses and
peont bt uafaime,

wooyeformes PRV aoxperts, Vrofesseor Henryvese  and Mr. Clsta Kesnez
believe o4 CDR (BEaat Cetmman) model was scrutinized by the Swedes. As early as
E@'R 1hat arar-curtain counrry leeinlated @ form of work-stundv for all students.

Prder thils po ovram all students 0 thelr seventh, ejghth, ninth, and tenth school
€8y ronr werk one odav a week in an assivned fectory or business. The sinder-
tab o sponsers v students vistte . such as o Swedish eighth grader now

expefiences. ul there {y assiecoment to & simele fimm. Fositions are taken

there 10 a4 ainilar vaviess ot fusfafurfone o that required for o total vieit

7Prntessnr S“ten Henryesor heads up all educatiovnal researchers at the University
of UmeA while “ésta Krants 1g rrincipal of a suburban.gymnasium outsgide
Stackholm and 4n officer t vhe Rikgforbundet Yem och Skola (equivalent to our

cratinnal Clar.

2

L
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experience in Sweden~-namely in a factory, in a business, and in some service
organization such as a welfare office, hospital or pensionnaires' home. The

German operstion, called der Polytechnische Unferncht, may merit further study

in an effort te equate it to Sweden's PRYC.

Planned Aspiratigns of PRYO

The goals and benefits to PRYO have been culled or reiterated from a variety
of sources. These are up-to-date geals, sometimes constituting minor revisions
of the statement of objectives noted in Chapter Two of the comprehensive but
dated best seller authored by Siv Thorsell.®

What does the student get out of SYO? First of all, he does NOT get a
gra;e out, of either the three eighth year Visits or the ninth year Ewperience.

In a more positive statement, the National Board of Education noted in a 1970
publication that PRYO is something far beyond mere information dispensed on
certain occasions where choice of vocation is being discussed.? Both vears of
PRYO should provide & running start into life by helping to form a) attitudes,

b) concepts, c¢) self-assessments, d) interest identifications, e) evaluations

of different job possibilities as well as roles, f) what training systems and

the labor market are about, g) skills *n how to obtain and to assess infommation,
h) tools for éorming a clear picture of 91tern§¥ive choices and finally i) mo-
tives for different choices. These the Board of Education identifies as "factors

of decisive igbortance whenAdecidiﬁg on a study course or job."

Bsiv Thorsell, "Pryons Syften,' Thapter Two in PRYO--Den Praktiska Yrkes-

orienteringen i Teori och Verklighet, pp. 44-53,.

National Board of Education, Summary of PM Worked Out in the Board of .
Education re Study of Vocational Orientation. Stockholm: SC, U=Stencil
1970:16, p. &. :
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Other oufficial sources elaborate and some often i{lluminate this list.

Two that relate to the eighth year Visits in particular are that students gain
in both judgment and self-expression. One example is cited: Vw does a student
in science élass describe the difference between slicing 12 centimeters of

bread from a continuous loaf coming from the Laker's oven and the cutting of

12 centimeters of eteel from an extruded bar at a ateel factory? This brings

to the acience class an opportunity for self-expression and discussion which
may often be regserved mainly for classes in social s;udies.io

One document indicates that the variety of observations made during School
Visits in the eighth year should ideally "arm the pupil with a clearer under-
standing of the structure of the economy and of society."u The same document
goes on to say that overall PRYO can contribute to the wiser use of community
resources. This, in a day of increased technological development and shifts in
manpower qualificationa, seems most important to Sweden.

That country's parliament has indicated that the combined years of PRYO
should result in a better self-understanding.l2 In line with the previously
noted statement, the coupled years of PRYO should "bring on a rational use of
society by hopefully counteracting mistaken investments in education. The
experience should center on the individual by equipping him with the capacity
to select with all facts available before him." Indeed, the experience should
expand selection posaibilitiés for jobs,‘thua constituting a direct bearing on

his future.

1°Example cited in interview between the writer and Mr. Gdsta Krantz, officer
of Riksfdorbundet Hem och Skola, Stockholm, May 28, 1974.

11Lena Forsslund-Ljunghill (Transl. Roger Tammer), The Combrehensive Schoel
in Sweden. Stockholm: S0, 1970, p. 14.

12pikstag Bi11 #1971:34, p. 3.

Lt
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Another goal {s that an amalgam of the two PRYO involvements should be
perceived as one of several of SYO's windows on society. Here is a warning
that it is not intended as a concentration on a single vocation but as a broad
picture-window view on sectors of work. "It is a part of social training
offered by the school."13

A more direct statewent noted in the PRYO paparback by Miss Thorsell, and
still valid today, is that the purpose of PRYO is to facilitste the student's
subsequent transition to working life.'®* At the moment that this was inscribed
in Miss Thorsell's 1967 book PRYC was confined to an eighth year EXPERIENCE;
the Visits had not vet been "invented.” Phrased in another way, in student
retrospect the entire adventure should bring on the best decisien possible for
the individual's future.

It 1s apparent that the above paraphrased and quoted materials constitute
an ideal for either a part of or the entire PRYO sequence. To the nbserver from
Amervica it would seem to constitute a fertile area for research in im effort to
determine to what extent thegse ideals are being realized. Because of the tender
age of the combined PRYO years of marriage, and because of the unpredicted delay
of students entering actual work experience (as we shall see, 80 per cent of
them now do not consider they should enter work but should continue their edu-
cation into upper secondary years [the gymnasium] after compulsory vears), it
may be too early and too complicated to determine to what extent the PRYO ideals

have been fulfilled.

13tena Forsslund-L junghill, op. cit., p. l4.

l4siv Thorsell, op. cit., p. 51.
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This chapter has served as a rumning start into the contemporary manifesta-
tion of PRYO. 1t 4o not & complete picture of PRYO's history, but sheuld be
seen as a base especislly for the ensuing chapter which {s intended to treat the
present PRYU operation in considerahle depth. Material for the following chapters
comes mainly trom a three-week, intensive investigation of PRYO teking place in
May, 1%74 on the Swedish scenc. 1t represents i{nterviews arranpged through the

Svenska Tustitutet, Sweden's unusual clearing house for all research by foreign

scholarg. The Institute made contacts for this researcher with 19 individuals
It felt could help wost in acquiring a complete picture of PRYO.

Thus during the three weeks in Sweden this writer talked with parents,
studentg, schoel counselers whose wuin assipnment was the operation ot PRYO
within the school, Labor Market Board members, supervisors who handled PRYOQ
details within the different plunts committed elther to husting student viﬁﬁtorn
or those undergoing the PRYO Experience, counselor trainers, equivalents to our
PTA officers, those mout concerned with PRYQ {n the National Woard of Educat fop
and school teachers introducing or otherwise handling PRYO with students in
their classruoms.

In additinn and without prearranyement the writer talked with parents and
with others who might in any way have had contact with PRYO students. He
conducted interviews with several students who had remembered PRYO as an impor-
tant part of their academic experience. On three occasions he ohservea studenta
undergoing PRYO Visits; an equal numher were obscrved as they underwent their
ninth year PRYQ Experience.

\In addition to this the writer worked with slightly less than a hundred

documents issued in connection with PRYO--forms, manuals, government reports,

K
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laws and board regulations, circulars and promotional materials. The wost
valuable (and portable) of these are noted at the end of this report as "A
List of Documents Collected in Sweden that Pertain to PRYD and Selectiveiy

Used Within This Repore.”
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CHAPTER TWO
TODAY'S PRYO IN ACTION

It has already been noted that quite recently the two years of work
orientation involving PRYO has come under the broader uwmbrella of SYO. SYO
1s a methodical relating of schoel to life throughout the school years, with
cmphasis on the compulsory attendance years embracing all youngsters between
approximately the ages of 7 and 16. SYO0-rclated cducation takes place in
what is called the Grundskola (basic school), hoppfully providing the general
education necessary for all. The school is arranged vertically in equal
packages of three years apiece, and today all of Sweden contalins 3,942 oi
these comprehiensive schools; of these 2,546 contein only the lower and middle
years, terminating atter the sixth vear. There are approximately 1400 schools
containing exclusively the final three comprehensive ycara.l

The attached table indicates the form of the nine year school, marking
the place of the PRYO years within this sequence., Note that the entire uppor
echelon of years opens opportunities for students to select altermative routes
and is enriched with a varfety of opportunities for the student to relate his

school to extra-curricular 1ife.

The Counselor as _the School's Key PRYO Man

Central to the effectiveness of PRYO in sny school is its counselor.2 As

of July 1974 this individual i{s to be called a SYO Counselor, for as has been

lsehool statistics provided by Miss Charlotta Friedner of the National Board
of Education's Information Services in Stockholm. From interview with her,
May 29th, 1974.

Zracts for this portion of tRe paper have been derivec from notecs taken during
interviews with Mr. Gunnar Astrim, Careers Teacher at Tegs Centralskola of
Umea (also half-time counselor-trainer at Umed Teachers' College) and with
Mr, Stig Persson, Lektor (Semior Master) at the Stockholm Teachers® College.
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noted, the PRYO enterprisc has rccently been placed under the more all-embracing
SY0. A brief report on the evolution of the counselor and his training may be
helpful to the reader. A table indicating major contrasts between the former
and the future counselor will be found on the following page.

The title attached to the majoxrity of school counsclors working with the
PRYO programs has been "career teacher." The title has implied that the
individual mainly responsible for PRYO in the school may qualify mainly as a
teacher and perhaps incidentally as an informed guide toward carcers. Such
"carcer teachers' have assumed a reduced load of instruction--most vsually in
the arca of social studies, with time out to run the school's PRYO involvement.
Special training for such carcer advisors was introduced in 1960 within th;ee
selected teachers' colleges before PRYO had become incorporated into all new
comprchennfve schools.,

From the start the National Board of Education has asgigned the respenst-
bility of training counuclor; to only three named teachers' collegesn., The
three represent clear geographic arcas, with one in the southqpst at Malmo,
another in the population center of Stockholm, and one, incorporating the
outlying areas to the north, placed at Umea Teachers' College.

Throughout the 1960's the carcer teacher's certificate was issued usually
to social studies instructors whe had undergone the equivalent to a single
semester of post-teachers' college training in careers advisement. Typically
the single semester has been offered to complement the trainee's university
degree with a major in the social sciences. The semester course for these
trainees has contained material on how to give broad carcer advisement, plus

an armament of "where to refer the student for further information." The
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career teacher trafnee was olso given an acquaintance with the Labor Harket
Board's employment responsibilities and facilities, and suggestions on how he
might relate his own college-nc;uired social studiea specialty to PRYO.

Materials tor this intensive course included the separate pamphleta which
the trainee would be using in acquainting 1) parents, 2) students and 3) factury/
buginess supervisors with their epportunities and responsibflities in PRYD.
These pamphlets have been devised and {ssued efther by The National foard of
Educution or by the Labor Market Board. Although there has been no textbook,
separate matcrials have becn developed especially for the career teacher, and
a periodical, Actuelt, is sent repularly from SO to each carect teacher, keeping
him abrecast of new developments {n PRYO.

In bis varied asafgnment this repeorter talked with seven career teachers
who had been through the single-semester certification course. FEach confessed
that too much of his PRYO learning had come the hard way~=while on the jobe~and
that hia program ot preparation should have heen longer aud more in depth than
it had been. There was altogether toc much theory and no practice. They arreed
that to enter the career advisement responsibilities without a background of
actual teaching in the schools was a naive practice, too often supported by the
Board of Education in {ts desparation for people to head up PRYO in cach compre-
hensive school.

In the process of finding enough career teachers to "man" the PRYO programs
it has not always been possible to use trained career teachers. As of July 1974,
however, the program has sufficiently matured to demand that the new form of SYO
Coungelor be assipned all comprehensive schoola. By contrast to the formerly

recognized career teacher, presently qualified SYO Counselors 1) are full~time
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counselora rather than purt=time carecr teachers, 2) have undergone a yvear of
academic preparation for their SYO assignment, 3) are fully qualified for a
broader range of employment, finding positions with the upper sccondary schoeol
or with seventh graders or with the Nstional Labor Market Board or even in
industrics taking on PRYO students. 7Thug while the carcer teacher had been
confined to the two PRYO years, the qualified SYO Counselor today may find
appropriate positions outside or bevond the PRYO vears. Some even find place-
went dn the new all-embracing upper secondary school which today contains B0
per cent of the compulsory school graduates. Moat, however, are assivned the
challenge of work wicth the seventh, eighth and ninth school years in the compre-
hensive school.

One document published by the National Board of Education presents the
total prescription for training quuli:fcations of the new SYO Counselor.’
This brochure lists prerequisites to admission to the training of SYO Coungelors,
then specifivu in detall the contents of the total year's offering. Prerequ:-
sites include a liberal .rts university degree with courses in professional
education, psychology and sociology. Others admitted to the course may have
had some vocational experience. All entrants must be qualified to read English,
for more than half of the course reading matter in counseling and guidance has
been published in the United States.

Rather than credit hours earned, Swedigsh universities offer a designated
number of points for taking certain courses. While the previous one~semester

course for career teachers constituted 20 points, the present SYO course of a

3The National Board of Education, Information Section, Normal Syllabug for

Study and Vocational Guidance Basic Course AB 40 Points, Stockholm: §
Information Section, Document 1971-07-29,
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vear's duration vields 40. A general listing of courses embraced, togcther
with points carned in the present (SYQ) program, includes this list:®

Introduct{on to the Guidance Coursc (1 point)

Theery of Study and Vocational Options (5)

The Labor Market and the Employment Service (8}

The Vocsational World (5)

The Educational System (4)

Information and Instruction (8)

The Theory and Practice of Guidance (5)

The Organization of Study and Vocational Guidance (4)

The present program for training the Skolkonsulent (SYO Counsclor) was

introduced as compulsory for newly approved counselors as of 1971. By the
spring of 1974 there were 1300 comprehensive school "coungelors,” 700 of whum
are formerly trained "carcer teachers" who have, in addition to the halt-year
training in occupational guidance, an experience which cannot be duplicated
by mogt newly emerging SYO Counselors. These will all be retained under the
new requirements f{or SYO Counselors. However, approximately 250 untraired
counselors are now workinz in PRYO school poaitions, and these will he dig-
~ualified for employment as counselors as of July 1974,

As of the end of the academic year terminating in May 1974 there were 600
trained SYO Counselors essuming positions not only in the comprehensive schools
but in gymnagien (upper secondary schools) and in industry or in the National
Labor Market Beard. As has been noted, some also have positions {n larpe
firms with a complicated SYO committment.

Former career teachers (qualified) w{ll be converted te accredited SYO
Counselors through inservice training offered mainly via facilities extended

across Sweden by the three assigued teachers' colleges. All counselors will

41bid, pp. 3-11.
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be encouraped to attend (ad may ghortly he compelled o attend: workshops o
update their techufques. These summer ofterings are spensored oxclusively
through the Teachers' Training College at Umea, and in the swmer of 1974, which
initiates these one=week confervnees, will be hoeld in piac Jocatious with
svanions otfered during the final weck of June and two weeks in August.S Three
hundred fifty have signed into the tirst voeur's workshop featvring the thau,
"Techniques in Group Counseling.” Although workshops will he effered ovecy
gummer, it 1s expected that cach counsclor wiil attend one workshop cvery thieo
vears, and the mandate for thir attendonce iy espected to come through the
National Bouard of Fducation's stipulation thut ull teachers are ragquired to
spend a maximum of {ive days a vear in updating workshops. These con be resular
school days in which the teacher's classes will be cancelled

The typlcal fmstrucior of these courses has u part-time appoinment with
one of the three designated teacher-trafning lustitutions. The remainder of
hiv time is typically spent in industrial or buyiness counsel inye or more
pertinently to this report, as school counselor in a tompreheng fve schonl.
A good example is Mr. Gunnar Astrom who spends half hia time at & comprehensive
school and the other half as lecturer and program planner st Ume@ Teachers'
College.

Mr. Stig Persson, Senior Master of Studies at the Stockholm Teadhers'

College, 18 charged with counselor training. MHe named eight full-time cotpsclor

SAnnouncemﬁnt: sent to all counselors, Kurger, Materialse: vice och Konferens-
verksamhet for SYO-Specialister. Umed: Lararhogskolan, Bulletin 1974~N2-28.
Bilaga 3, 1974, p. 2.

6Nat10nal Board of Education Information Section, Continued Training of
Teachers and Uther School Officers in Swede:. Stockholm: §37_1971, pe 2.
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trainers on his staft, with a complement of about a huadred part~élme affiliates. Q§§

-

ﬁﬁly the eight full~time lecturers gre on his payroll, while the additiqnal

hundred who lecture between two and three hours a week at the teachets':collegé,

are paid hy the schools’ or institutions they mainly serve.’ ' Mr. Persson, by .
° the way, has @ solid backgre'md in teaching dbut has no formal: qualification as .
. * [

a counselor trainerq

-

A Counselor’s Daiiy Schedule : :

% sy

Mr. cu&nar Xstf%m. experienced coungelor of the Tegs Comprehensive School
mutstde Umed, has glven the following sccount of how he spends h;s time at the
achecl. As @ trained careers instructor he has kept his hand in on teaching
twe secial gtudies classes, nut has matnly been responsiblé‘for the school's ,;
activities related directly to PRYO. '

He devotes some of lanuary and February »f each year talking, {n small
greups, Lo a8kl seveith grader; concerning their next year's academic program.
He io tesponsilble fov 1ntruduci6; the PRYQ idea to thgse teen-agers, for their
intrial PHYO Viwit will take place in the early part of their eighth s-“oo0l
vear. It {8 during these midulnter sessfions that students are invited to ask
quearions and 1o estahlish their 1nltia1 viéit plaas for the ensuing vear. At
thig time the method of t{mnsmxsaio; of ;nformatton én FRYO from counselor teo
students 16 through introducrion and queutions in small, informal groupings of
students. (Alwost no Swedish schools have ansembly halls which would hold an
entire prade of sendenta ar one sirging.)

Integrated closely with these inmitial counselor-srudent sessions is the

formal invitstfon extended to all parenta of geventh graders to attend an

-— %

Tinterview with Mr. Stie Persgon, Storkholm, Msv 28, 1974,
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. evening meeting at the school in which the counselor will review the PRYO
program for the following year. This "invitation" 1s taken home by the‘student,

signed by the parent, and returned by the student to the school coungelor. It

‘s titled PRYO:

concafne éamples of points to be covered in phrents' night. In thie bulletin,
. the aims of overall PRYO are;reviewed; the pian and purpose éftthe three eighth
year visits oﬁtlined, with attendaneé and other commitments of students while
‘on.Visits. The general plan for the ninth year PRfO Experience is also ouglined
in order to treat PRYD in its entirety.

When ‘parents, attend the school for the deaignated evening the connaelor
responsible for the program expands on basic informatiom provided in his
invitation and ans;era_questiong the parents might have on the PRYO program.

The "textbook" for,tﬁe evening:s work is issued by SO and is used in all

comprehensive schools across Sweden for parents of seventh graders; it is

titled Information tlllﬁ?ﬁraldrar (Information for Parents).

As seventh graders become eighth graders and enter early spring, their
counselor again assembles small groups of students to introduce them to the
PRYO Experience which will fall in their next and final required academic year.
Their parents are again assembled for an evening meeting at the‘school and
both PRYO ahead and the academic course are outlined and discussed. _The
Studiekort (program of study) is filled in by parents at this conference and
is signed both by perent and student. At this level the plan specifies which
of two course alternatives the student will undertake and which- free electives
will be pursued.

It should be clear from this overview of PRYO in Sweden that even though

the nation maintains a centrally controlled educational system, there is much
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room for tailoring schools to local nees and ways of life. The most obvious
example of this independence within school districts resides in the Stockholm
area itself, {p the center of Qﬁich the cuntrolling Nafiona{‘soard of Education .
is housed. |

General contrasts, even in centrally run PRYO, do exist-;contrasts especially
between urban and rural areas. As might be expeéted, the outlying manifestations
_ are more personalized and less computerized than those in such congested areas
as Goteborg or Stockholm. Some of the more obvious contrasts bgtween municipal
and less sophisticated PRYO's governance have been charted into Table III.

With the exception of the Stockholm area, where a special organization,

YOS Centralen (Yrke och Skola Centralen--liaison between work and achool),

arranges all eighth grade PRYO visits, the counselors in all upper comprehensive

schools in Sweden must establish and maintain contacts with all area firms to :;
determine which will take Student Visits and which will not.® Rstrém at Umed,

who arranges PRYO Visits for 170 eighth graders in the spring of the previous

year, indicates that only two of his area's employers rejected school Visits

in 1974,

YOS Centralen in Stockholm manages only the visits for a broad geographic
area which embraces metropolitan Stockholm.? More than in outlying areas, it
depends heavily on the Employment Service, an arm of the National Labor Market

Board, to receive applications from employers interested in having vigiting

8Mr. Stig Persson, Senior Master at Stockholm Lirarh8gskola, indicated to this
researcher that equivalents to Stockholm's YOS Centralen exist in at least
two other large population concentrations in Sweden. From interview conducted
May 27th, 1974.

Y0s Centralen information provided through interview on May 13th, 1974 with
Mrs. Kersten Eriksson and Karl-Erik Bernoltsgson of the YOS staff.
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eighth year students. To some extent YOS Centralen acts independently of the
National Board of Education inasmuch as the Stockholm area has problems not
comparable to those 6f Sweden in ge&eral. Some forms given to students are
tailored to the heavily induatrialiéed Stockholm district, and in some ways
the facilities of the YOS Centralen are able to maintain a more integrated and
efficient contact with the National Labor Market Board and the employers than
is possible in some outlying areas. °
Problems involving Visits which are peculiar to the Stockholm area include
" the use of the complex_gf municipal;bus and eﬁbways for transportation of students
to and from Visits, thelapeci&a prévision of lunch by the school, ¢over~abundance
o” industrial Visit opportunities as opposed to other forms of Visits, and the
computerized -sorting machinery for;the vast numbers of students and firms
willing to relate. A special effoft is made to keep the visiting opportunities
within a range which might be considered a "miniature cross-section of all work
possibilities” for each school. The area embraced by the YOS Centralen service
stretches 60 miles from north to scuth and about 40 from the Baltic'archipelago
iniend. One hundred thirty comprehensive schools, containing 16,000 students
within a single grade are served. Thus the responsibility of the school counselor
in thig area is slightly different from that of the PRYO man in outlying schools.

Throughout the‘third tier of classes inithe grundskola the counselor's
schedule is punctuated with individual interviews, although his job islgetting
to be so complex that the group approach is fast becoming imperative.10 Accord-

ing to one researcher's evidence, as the student progresses through the final

years of grundskola he utilizes the counselor's services more and more, with an

104 rajor reason why the theme of the summer 1974 workshops is dedicated to
group counseling techniques. See above.
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increased proportion of students in private conference with the counselor as

29,

the end of the ninth year approaches and academic and vocational decisions
become urgent.l1

Although there are legal limitations imposed on what sort of promotional
materials a business or industry may send to individual students in the schools,
larger organizations publish attractive materials which may be sent to thé school
counselor to "meke available to interested gtudents."” Thus the counselor is
responsible for displaying or filing these materials, which give students ideas
for eighth year Student Visits as well as choices for ninth year PRYO Experiences.
Some of the larger organizations which can afford gometimes lavish brochures on
attractions to their joba are Alpha-Laval, Sweden's largest producer of agri-
cultural equipment, Phillips Electronics, the Postal Services and the Stockhelm
Fire Brigade, I?B.M., the armed forces and several individual department gtore
chains. Some enterprises cooperate with each other to produce brochures on such
possible visits and work as would be provided in cooperatives, hospitals, comstruc-
tion work, petroleum industries and the hotel and restaurant business. However,
no industry or group of industries is supposed to use either the Visits or the
PRYO Experience as a recruiting device for potential}y good employees; by law
the Visits are supposed to be overviews and the PRYO Experiences are intended
to sample different types of jobs within the firm}

At the ninth year level the counselor works through the local employment
office to arrange a siﬁgle two w;ek PRYO Experience for each student. The Employ-'
ment Services of the Labor Market Board, many offices of which now contain their

own counselors trained along with PRYO counselors, act as a clearing house for

11Results of Bjorn Allergren's research on ninth year student attitudes across
Sweden.
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these job-sampling opportumities. Often there i1s a distinction between the
firms which entertain PRYO Visitors in the eighth year and those which take
on PRYO Experiences for ninth graders. Also due to the nature and different
*sizes of firms, both levels of PRYO can vary in their character and diversity.
Intereatingly enough, the Stockholm a¥ea categorizes three types of institution
for Visits while Sweden as an entirety claims 13 categories.l2

As chently as the spring semester of 1970 teachers, or more frequently
the counselors, were accompanying groups of students to their PRYO visits.
Upon formal inquiry; employers asked that students not be accompanied by
teachers or counselors, and gsince that time studen?s Qave learned ne§ skills
in the Visit and Experience adventure. Visits have been arranged in small
clusters, with as few as three studerits to a group, and atudents have had to
exercise judgment and evaluative skills in making‘certain decisions. Counselors
report that students have often gone forth from the school in terror at facing'_
an employer or supervisor withogt ary more than a piece of paper for introduction.
The school counselor as well as the National Board of Education's aids supplied

teachers have helped the teacher in social preparation of studiebesdk (student

""guests'). Presently we shall see just how the classroom teacher makes use of
these materials.

A fbrmal report on each student is made by each facto;y or business
respongible for PRYO students at both levels, and the school counselor is
responsible for sorting these and conducting grou§ sessions and, when necessary,
individual interviews with students. As a follow-up activity, the counselor

with his armament of vocational knowledge, gives individual direction on job

12p 48 Allergren, Kartldggning av Obligatoriska Studiebesdk och Pryoval i
Grundskolans HBgstadium. Umed: Uuiversitetet och Liérarhdgskolan i Umed,
1973, Bilaga 6. '

-
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or academir. opportunities ahead.

The National Board of Education as well as the National Labor Market Board
publish materiale especially aimed at those about to leave the required years
of schooling. One attractive paperback, 190 pages thick, is titled Yrke och
Framtid 1973 (Career and Future 1973) and reviews both academic and work
possibilities for the student. Att Val ja Studievag (Selecting a Courée of Study)
is published by the Natiomal Board of Education (1974) and presents a8 compre~
hensive overview of the 22 gymnasium (upper secondary school) courses available
to all comprehensive school graduvates. In this paperback, course prerequisites
‘and educational alternatives beyond the gymasium are listed in fair detail.
That this Board office should issue a publication on academic opportunities
beyond the comprehensive years is indicative of the close cooperation between
school's and labor’s concern for filling positions with qualified individuals.
A similar document is issued by the Stockholm School Directorate only for
students within that area.

In addition, each comprehensive school in Sweden is provided an attractive
display rack filled with brief four page pamphlets describirg 125 vocations.
Titles ghow on the rack so that a student is free to take any of these he is
interested in. The display is available in the school corridor, and often a
few such pamphlets clutched bv a scudent will prompt him to seek some direction
from the school counselor. |

This cursory review of the PRfO counselor presents him as a combination
public-relations figure, a coordinater, a pacifier of parents or employers, a
file clerk, a receptionist and host, a group or individual counselor for, academic
as well as vocational matters, a classroom teacher and a colleague inspiring

unlimited confidence from his peers. Toward all this the careers teacher of
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the past took one semester of preparation; today's complex tasks would properly

&

seem to demand at least a year's academic preparation such as undergone by the

Ay

"new SYO Coungelor.”

The Counselor-Teacher Liaison

Mr. Rolf Esberg, career teacher at Appelviksskolan situated just west of
Stockholm, had prearranged to host this researcher on May 14th, 1974.  He was
asked just how he went about communicating with teachers in his school on their
PRYO responsibilities. As a well organized teacher~counselor and administrator
in the Appelvik School he had eight specific points to which he addressed his'
answer. Together they should shed some insight on how the counselo;'maintains
contact with his entourage of teacherqiand presses upon them their responsi~
bilities for comstantly including PRYS in their own teaching disciplines. Mr.
Esberg's points, in order of delivery, were thesc:

1) He noted that there is no direct contact between the counselor and
teachers in the initial two stages (grades one through six) of the comprehensive
school. This, he explainea, is because the lower echelons are often in a
separate junior high) or at least, as he said, the seventh through ninth grade
teachers keep apart from those in the lower school. '"Remember" he suggested,
"teachers in our level are usually university graduates snd the other teachers
are products of a teachers' college."” So, the counselor communicates mainly
with all teachefe of the seventh, eighth and nintl school year and within his
assigned Suilding or wing, 1f it is a total comprehensive school structure.

?2) "Remember also,'' he said, "that our teachers, as products of Swedish

universities, have had, in their complementary teacher training, a PRYO unit."13

13Content of this unit is noted elsewhere within this chapter.‘
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They are thus all tuned to PRYO and to consideration of it as texts an& syllabi
suggest it.

3) A major task of the counselor is to ride herd on all his teachera,A
aséuring that they not only refer to PRYO where their course design suggests,
but that they keep abreast of the latest materials from the National Board of
Education and the National Labor Market Board. "We counselors receive enough
of these materials to be éhared by all our tcaching colleagues. Both national
offices have employees who are trained in teaching techniques and content,
and when their ideas come to coﬁnaelora, suggestions are made as to how they
may be transmitted to teachers beyond the school's internal mailing system.

These are designed to keep the counselor talking up PRYO to all his teachers.
They suggest, for example, that the counselor communicate personally with each
teacher and use the materials to complement his words.”

4) It is also the counselor's task to suggest, sometimes quite imaginatively,
how the teacher can relate his subject matter of the moment to PRYO. It seems
the counselor must keep abreast of what the teacher is teaching within his
subject. The best place to do this often is in the teachers' lounge at breaktime
or even during the lunchtime meal. He must never be a recluse, But must'get
around among his teachers and often talk professionally when everyone should
be relaxing. This takes discretion.

- "Let me giveyyosgé few specific examples: the biology teacher can ask
his studenﬁs to 1imten f;r and to observe anatomical terms in écti;;‘iﬁ théir
PRYO hospital visit and to report bgck on what they overhgard during their wvisit;
that English student who will do his PRYO in the tqwn‘s best restaurant as a
busboy between kitchen stints can be asked'to record in his PRYO dagbok (diary)

the words and phrases he heard from English and American clientel. This can
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subsequently be reported back to and discussed in his foreign langugée class..
Or the science teacher can agk his claaé, following a lab degonstration: 'Do
you gee ways. in which this can be related to your PRYO Visits or Experience?’
or, 1f his students are about to embark on PRYO: ‘'Now you have seen the
experiment and have recorded the results. How will you make use of what you
have observed in PRYO?'

"The text as well as the teacher's syllabus includes some‘of this, in every
case, but we find it helpful as counselors to prod tedchers into deviging new
, ideas. The good counselor may stay awake nights dreaming up ways for the
teacher to involve PRYO in his class lessons--ideas beyond any inscribed in
the text or syllabus. Often these ideas can be related to headlines in the
paper as they may relate to PRYO. In this case, no textbook or syllabus could
.possibly anticipate this relationship between the classroom and life outside.

"Actually there is no class in our level of school wheré, with PRYO on
his mind, any teacher cannot take the student outside the confines of ﬁis school
thinking to relate his work to the outside world. Indeed, I find it a game
to challenge teachers to indicate moments at which each could relate his sub-
Jeet to PRYO which, after all, is a warm moment for most students in their
‘school -careers."

It warrants taking time out hecre to note that the confessor, Rolf Esberg,
has a quarter-time appointment with the counselor training program at Stockholm
Teachers' College. 1In this he spends his time fnformally drawing PRYO-related
ideas from potential teachers in all subject-matter competencies., Esberg
reports that his teachers' college is on the verge of publishing his book which
wili bulge with the ideas provided by these trainees in their varied disciplines.

Ideas have generally been taped, so content is taken directly from voices.
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6) The competent counselor may ask for time during the séhool principal's
weekly meeting of his entire faculty. There he may advise teachers on what
days their PRYO-involved students will be abgent from their classes and give
genergl directionas, pertinent to all teachers, on the school's PRYO involvéments.
If new PRYO materials have arrived, either for teachers or for students, this
can be the proper moment to introduce and distribute them.

7) fhe counselor pulls together homeroom teachers, alerting them to PRYO
materials best handled by them. He guides them into their own considerations
and prepares them for PRYO, conditioning students to wear proper clothes, to
politeness and techniques of information. '"Often this turms aut to be a sup~
plement or reiteration of what other ceache;a are doing for PRYOites in their
own clagsses, but repetition helps and usually the mention of PRYO excites students
into attention. The homeroom teacher 1s also responsible for seeing offG;§YO
Visit groups, doling out to them carfare, passes or meal tickets. The same
teacher is also responsible for receiving his charges returning from Vvisits.

. Thus he can be the teacher who most immediately surrounds PRYO for the student.
The same person, on forms provided, reports deviations to the school office--
those who did not Qﬁow to be gsent off on PRYO, or special cases of deportﬁengl
The counselor is responsible for coordinating this aspect of the homeroom
teacher's job, thus he m;st be in contact frequently for gpis purpose. In this
capacity, as in so many othera, he is serving as an administrator."

8) As indicated elsewhere within this chapter, the Summer Counsel?r Work=~
shops (1974) treated the topic "Group Techniques of Counseling." - Although the
theme implied that this was group counseling for students, three experienced
counselors spoke on ''streamlining and mass comnunication between the counselor

- and his teaching staff.” Thus at the same time that counseling for students
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is trending toward group rather than individual treatment, counselors may try
similar approaches to communicating'with teachers. Esberg reports these par-
ticular sessions sparked some lively discussion from counselors, reflecting
their indifference to PRYO. One counselor reported that some of the teachers
in his school saw PRYO as a passing phase, as though the school would get over
it 1ike a case of mumps.

9) The topic of communiéation with teachers was treateﬁ at the two day
Counselor Training'Conference sponsorei by the Board of Education offices in
Stockhoim (May 17, 18, 1974). This writer attended and there was much discussion
in smalf'groups, sharing the sentiment that ALL-teachere needed more practical
contact with PRYO during their training. They needed to get 1nto-the act rather
than hearing about it in lecture, and they needed the opéortunity to share
problems and procedures with those handling PRYO on a day-to~day basis. They
felt it would help to hear from, firm Qupervisora and Employment Servicerpersonnel
comnitted to PRYO,. in addition to counselors. 'Even a parent or student reaction .
might help us get ready for our job." Different techniques were suggested: "How-
about gome role playing, some discussions in the round, soue lively dramatiza-
tions with a punch and some taped samples of counselor talks with teachers?”

Some of the aggressive sales pitches of business may be needed. More than one
said“at this meeting that there was too much material available for counselors
to pass on to teachers but that there was not enough on how the counselor might
interact with teachers--in other words, the content was there but the methods
were lacking. One point in Allergren's research which we shall see presently
..reported in this chapter, shows this: that~couneelors do not always use all.

the armament they receive--nor do they always use it properly,
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The Clagsroom Teacher's Responsibility to PRYO

Although the new syllabus for all upper-grundskola teachers stipulates

that all teachers in the seventh, eighth and ninth year classrooms should relate
lessons to SYO and concern themselves with PRYO, this guide from the National
Board of Education canﬁot be interpreted as a command for all teschers.l®
Furthermore, one senior master of a major department for teacher training
indicates thaﬁ PRYO is unfortunately not mentioned among units to ﬁe treated

in the regular teacher preparation at all teachers' colleges acroas Sweden.!?
The same source noted, however, that thorough consideration of PRYO wust be
1nc1:;ed in teacher preparation of university graduates who aspire to teach

in the upper three years of the grundskola. These of course are subject-matter
specialists assigned the comprehensive school.

The curriculum for all university graduates who aspire to teaching in the
upper three years of the comprehensive school embraces these topics especially
relgted to PRYO:

1) Overall Objectives of the Upper Three Compulsory School Years as

They Relate School to Society.
2) CGuidance and the Theory of Vocational Cptions,
3) The Government and Labor: The Labor Market Beard and Its Employ-

ment Service; Relation to the World of Vocati{ons.

4) Types and Methods of Guidance and the Counselor's Role.

-
l4gko1Bverstyrelsen. "Praktisk Yrkesorientering,' Ldaropla: for Grundskclau.
Stockholm: Utbildningsforldger, 1970,

Dinterview by the investigator with Stig Persson, Lektor of Stockholm
Teachers' Training College, May 27, 1974.

-
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51 How (e lrtreduce and include PﬁYﬁ tn Your Claases:
8y Skille Needed bv the Stndé;t in.ﬂta‘éﬁvﬂ.
b} Inter:zyption ot Class Sehedule;'h§ PRYQ ﬁieita and Experiences.
¢t Your Course Sv!;ahus‘and Texts" lncl;;isna of PRYQ and Bow'to
Manoge Tr--se téhthe Clasaroom; Published Matecrfale on ng to
Inzepraty FRYQ with Your éubject Specialty.
d} Ap (verview gnd Aczquaiftance with All PRYQ Published Materials
torr Counselora, ¥oployers, Parentes and Students,
these 1nclug lote aPe sCreami tned aﬁd stpted from the lengthier 40-point
cOurse noted sar)ier in this"chapter {prescribed fur all SYO Counselors now
g veaamtogt. (ihe most significant part for ALL aspiring reachers for this
Teve i of sehool teaching would seem to be the final item (%), The entire
Rub fer e o PRTﬁhfuf that g prnspéectvc teachers is congpoltidated into & "unit”
of reaching which embraces one heour a day for eight days. The matertal is
feviment, with ix;?iv rime devaied o discesaion of Queations ralscd.
hime in the Stockhelm Teachers' follewe 1regelf PRYO @a 8 requireﬂ unit
for a1l preparing teachers., 1n addition to a unit identical to thar nszéa.iuat
above, it underlines the necesoity of the;achogl coungelors to asdsume the major
responsibilicv in seeing ro ¢+ ther all teecﬁers relate their instruction to
PRYD, alego it should be noted that all teachers in their training are deeply
tnvoelved with she broader aspects of YO,

T

. .
in what way, then, doea the teaz!..r (n the tertiery level of grundskola

prepat  the student for PRYO and tollow up on his visits and experfences’
Mainly the sc.18]l stpdies classes are assigned the fob of preparing students

for rheir firat PRYO adventure, althoush the Swedish languare teacher may assume

seme uf chis (ask. According to the schedule of courses offered to atl eighth
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and ninth graders across Sweden, the social studies include geography (always
a social study), history, religion, sex roles and other sex instruction, tr;de
unjions, economics, communit; organizations, local, national and international
politiczal science, problems in underdeveloped countries, traffic, alcohol,

drug and tobacco and national defense.l®

Among the questions raised by students or anticipated in these PRYO-related .

\
i

units are:

How do I act when I enter the plant and face the gupervisor?

What clothes should 1 wear?

What does the business expect of me? Should 1 ask questions or just
observe?

How do I get there? .

What provision 1s made for my lunch there?

Am I to report back to school after the visit?

Is attendance taken? By whom?

How do they know 1 am a PRYO student? Will they let me in the plant?
What if 1 get lost in the big factory or among the offices?

What record do 1 keep? Am 1 expected to take notes? 1Is there any
homework connected with it? 'Do I get school credit? s it like a
field trip? MUST I go?

The schoel counselor reports this aa a sobering exergise in independence
apd jddg&ent qg well-as a maturing consideration for students about to undergo
their first academic experience outside school walls and without the super~
vision of a teacher authority.17

The second specific area which involves students in preparation and in
evaluating the value of PRYQ is tﬁat of Swedish language instruction. Syllabus

~

for the teacher.there indicates the language teacher expects the student to

maintain a diary while mak{ng achool visits. The language teacher also spends

16 igte8 in interview by investigator with Mr. Rolf Esberg, of xbpelvikskolan,
Bromma, May l4th, 1974.

I?Interview by {nvestigator with Mrs. Keraten Eriksson, YOS Centralen Secretary,
May 13th, 1974,
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tim;‘ﬁith the student in filling out a checklist of specifics to observe or
the job, so that the student may make an oral and/or written report upon his
return to class. Materials are provided from the Board of Educatior. for all
homeroom teachers to be used as the PRYO Visits draw near. This packet includes
a student fdentification card, a PRYO lapel label and a simulated-leather diary
in which Visit notes are inscribed.

The writer was shown one large and impressive poster produced by an
eighth grade art class, members of which had already undergone their three
PRYO Visits.l8 on the poster were mounpted six essays (produced in Swedish
language cless) giving six individual views on the Visits. Four of these were
enthusiastic reports, one was neutral and one distinctly negative. Several
pictures of PRY0D Vigits in action were coordinated with the reading matter and
all in all the students had had a worthwhile exercise in evaluating their
early exposure to PRYO on their own. The poster, kept on the wall of the
counselor's office, had been frequently used as a visual aid to show parents
and school visitors what could be done with PRYO.

From the same school the writer was given a hand-written copy of a
student essay on his PRYO Experier :e. It was a meticulously inscribed opus,
commendably organired and put into the best Swedish by a very bright student.
Its tone, however, was completely negative; he'had enioyed his relationship
with people he worked with in the bank but had been given deadeningly routine
assignmente. He was convinced this was not the type of work he would like to

do for a livelihood.

lsgrom the author’s interview with Mr. Rolf Esberg, Vocational Adviser at
Appelviksskolan, Bromma on May l4th, 1974,
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In one unit taught in the early eighth year, the Swedish language teacher
arms the student with skill in observing--for example, how to form generaliza-
tions concerning jobs, then to move in on the specifics. How to ask questions,
how to respond to interview, and how to be a good social listener and to carry
on a conversation are all treated in the Swedish language class and can be
directly related to the PRYO Visits as well as to the pupil’'s ninth year PRYO
Experience.

Other exercises designed to help the student in out-of-scheol relation-
ships which may be encountéred in PRYO adventures are: how to write a letter
(including a thank-you), how ta write Job applications, and how to feel
comfortable in using the telephone for business. Class dramatizations, theme
writing and discussion techniques required in Swedish classes also help prepare
students for the many aspects of communication expected of PRYO participants,

As teachers in physics, chemistry and biology relate aspects of their
instruction to the workaday world these subjects are considered temporarily
as social studies, For example, -hen the physics teacher considers with pupils
the machines and gears and wvheels to be observed, or already observed, this
helps the student relate his visits to the physics taught in the classroom,

The physics syllabus assures this 118ison, and again the effective counselor
can help the teacher make the most of this relationship built into PRYO.

One active PRYO career teacher who is continuously active in upgrading
PRYO counselors through the Umea Teachers' College is working toward inveolving
ALL teachers in Sweden who serve PRYO pupils in a sort of beyond-the-school

experience of their own.19 He is devising a plan for having teachers visit

19Information through interview with Mr. Gunnar.Astrém in Umea, May 22, 1974,
Mr. Astrom is also editor of‘thg LararhBgskilan (Umed) publication distributed
to all school ccunselors in Sweden: SYO Actuellt (Confemporary SYO), and has
injected in early iassuos of that publication promotional materials toward
enlighteaing teacher . rcugh contacts beyond the school.
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independently the places where students make PRYO Visits or where they have
their ninth yesar PRYO Experiences. Within his own school he has had some
success in this effort and, through his work at the teachers' college and
his control over PRYO summer workshops, he wishes to extend a similar involve-
ment to all "junior high school” teachers across Sweden, To complement this,
and to relate the exercise to today's SYO, he has been encouraging teachers
tc observe classes both before and following the school in which they teach.
Thus the classroom teacher in PRYO grades would know from a first;hand visit
what went on in the gymnasium to which he sends so many of his students each
year, and would be able to talk PRYO with students who have on their minds
their Visits and Experiences. Presently Rgtr&m is promoting this teacher en-
lighteument through the organ which he edits as part of his teachers' college

responsibility. Aspects of this he calls "teachers' PRYD."

The Fixm Supervisor's Role and Responsibility Toward PRYO

Thus far littl> refere .ce has been made to what the hosting fim's com-
mitment to PRYO is. The key man in any firm's contract with PBYO is a super-
visor. 1In a large firm he may be an officer assigned to the task of public
relations. His office may have pr;duced material attractive to potential
workers in his firm, and often this is suitable for distribution to school
counselors. Students inspect these brochures and often determine their choice
of Visits and Experiences based on this inspection.

The following information has been gained mainly from a day of interview
with Mr. Erik Undén, officer in a large steel firm in the Malmo port area of
southwest Sweden. My interview with him was taped in-precise English, Here
is one mature supervisor's view on the varied involvements of PRYO within his

own firm of 11,000 employees,
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"First it must be reiterated that no business, industry or service
organization in Sweden is compelled to invite local PRYO-level scholars,
either for observations (school visits) or for later PRYO Experiences,"

Undén suggested that most firms do cooperate on this, "For after all, Sweden
is heralded across the globe for its inter-institutional cooperation. Also
the Swedish Management Association--I guess you call yours the N.A.M.?--has

" subscribed to the PRYO concept, with an agreed-on judgment that all students,
before leaving the cdmpulsory school, need an exposure to the working world.
Even though no firm is allowed to use its PRYO to 1ure students specifically
to work in that firm, any of us who treat our student guests properly may well
find the school graduate enticed to return and become permanent employees
here."

Complementing this, Undé&n said the Nationmal Labor Market Board, a facility
which acts as a clearing house for all jobs in Sweden, maintains constant
relations with all employers and in this capacity can and does exert some
pressures on employers to handle PRYQO students,

"Some firms have never given PRYO a try, some are not equipped to do so,
some jobs are too hazardous for students to get close to, and I know of only
a few that have tried PRYOers and have had negative experiences with them."

He indicated that a firm such as his, volunteering to host 15-year-olds in
their PRYO Visits, is not necessarily asking for 16-year-old PRYO Experiences;
the reverse is also true. Most firms asking for Visits also ask for their more
mature Experiences.

"Although there is no deliberate effort to have one student follow his
Visit with an Experience in the same firm, this may happen when a student

elects to return, in his ninth year, to the type of firm which particularly
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impressed him in his eighth year Visit, I am told the student cannot name
firms fn h’s selection, but in small communities~-not like MalmS--there may
be only one garage, for example, so the student may return to his visited
company to have his stint of sample employment, This complement of Visit with
Experience {s least likely to happen in Stockholm, or even in Goteborg, with
a vast array of firms competing for PRYO Visits and Experiences. Remember
also that the Visits and Experiences are arranged by different bodies. We
apply to the school for Visits and to the Labor Market Board for ninth graders.

Concerning the Visits program Ungén said they are arranged months in
advance. Visits are staggered through the autumn moﬂths and do not overlap
the time assigned to two-week Experiences, 'Yet the supervisor in a large
firmm such as you see here can be kept very busy entertaining student Visitors
and coordinating varied assignments in the Experience segment of PRYO., It is
very hot here, will you have another beer?"

In the gospel according to Ungdn, today's supervisor in a large fimm
might have been a classmate of the local school counselor, for more and more
firm supervisors are being hired for their special understanding of the highly
specialized PRYO process. This usually makes for an attitude of commendably
close cooperation with the school,

While on this topic I asked Mr. Ungén what the typical background and
training would be for men in his position, and he thrust his hands heavenward
and declared: "Lord theFe's nothing in common among us!" He confessed that
several of his counterparts in other organizations were also trained engineers.
Some graduate from business institutes, and occasionally someone works up withe
in the plant and without much formal education., Until recently there had been

no special qualification nor education for this job.
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"1 guess the main thing is to have a decent way with people, both inside
your firm and outside with the public. It helps to have an easy and convincing
manner in front of a group, and I would say to have a firm yet pleasing way
with kids. Some of the best of us have even taught school before moving into
this job."

As reported by scholar Monica in the next section of this report, the
. supéfvisor completely programs his student contacts in the spring, bracing
himself for a series of Visits and Experiences in the fall. The stability
of these arrangements reflects the lack of job mobility within Sweden, for
very few alterations have to be made once the student assignments have been
made,

Ungén notes that when a visiting PRYO group arrives, he typically goes
through the formalities of introductions for which it is apparent that students
have been carefully groomed, 'We have a short and informal 'classroom session’
with them before touring my plant. If I am doing this work well, I awm not
confusing students with too great an exposure to all our complex operations,
nor do we dwell long in one section of this factory." Obviously the best
supervisor is one who can communicate at student level and understand teens,
one who does not impress them with technical terms often necessary for his own
employees, BN

This firm has an Art Department which has developed for him some special
visual and audio aids to help introduce young people to his company's operation
and set them at ease., "They come in-pretty scared and they get more out of it
1f they can relax. But I admit that the complexities of the supervisor's tasks

and the interest of his young audience may depend on the size, intricate

-~
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structural and product of his firm. My audiences do vary in interest, quality
and behavior. This shows up more as I get to know individuals through the
ninth year Expericnces, but my job should never become boring if I am the
proper man for the post.”

Ungén reminded me that sma er firms cannot and do not groom their super-
visors for these tasks which may be only a part of a man's total responaibilities.
Some Visits and Experiences are not very stimulating to students, while other
firms, such as the Fire Brigade which has developed an exciting and special
show for Visitors in particular, are expensive, fascinating, but only mock-ups
of the real thing. Of course, students cannot climb aboard the truck when there
is a fire!

I asked Ungén for an explanation of some of the materials he received and
used in his supervisory work with fRYO. First he showed me samples of materials
which have helped him integrate his understand;ng of his commitment to the local
schools. Both the National Board of Education and the Labor Market Board had
produced some attractive materials for his guidance, presenting specifics as
to the firm's responsibilities and limits, samples of what the firms might do
with and for the students, the types of concerns and questions from students,
and details on their insurance coverage and safety measures the company must
assume. How to receive reimbursement from the school for any lunches provided
is also detailed.

Ungén said that if all supervisors would read and use these materials they
would not get into some of the troubles they do. He even hinted that {f firms
- could be reimbursed even nominally for their commitments to the schools the PRYO

contracts might Se more enforceable, with the school having more control over

what firms do with their PRY0O students. He thought there was place for more
' /
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education of firm supervisors to clarify their questfons and relations with
the schools.

He had had only one occasion to attend a special workshop devised by
school counselors to discuss aspects of the companys commitments. He attended
it, in 1971, and felt there was nced for more such gatherings to acquaint
supervisors with the values and philosophy of its school 1iaison. He felt
that mor= firms might ask for PRYO students if they bec me better informed on
benefits and purposeé of the enterprise, and t!at PRYQ was sufficiently changing
to warrant some updating mectings with school counselors. He declared "PRYO
Lhas never stood sti11." Then he confessed that almost his only contact with
the school counselor had been by telephome. "It might pay if we could face
the counselor, to share problems with other firm supervisors, with some guidance
trom our trained school contact whe is, after all, Mr. PRYO."

Ungén had talked of some of the materials he had found useful, and I asked
him about the paper work he had to shuifle. He pulled out some tile materials
and indicated that each firm wishing to become a part of PRYO m.kes out s four
paged form for the school, indicating broadly by checks in squares the categorles
of its operation., "I am told this i{s placed in a convenient and well travelled
school corridor where students may look at the types of facilities available
for both Visits and Experiences. You see, biicf descriptions are made on this
form by the supervisor, with spaces available fer makin: a rough indicat{on
of the firm's history, table of organizatifon, types of work, sample manual and
mental tasks involved, work conditions, wages, health facilities, branches across
the country or internationally, and most important to the students--qamples of

skills and education needed for entry."
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lmgén reported that the fomn he fille ocut annually to send to cach school
is completely masticated or lost, se {t 18 apparently used by the students at
the school. As to the firms themselves, he noted that some were more popular
than others and that students sermed to wager bets on which ones they would
"get." "I conteus 1 gather thiu by having much more contact with tollow
supervisors in other companicy than 1 have with school countelots., At least
I meet my counterparts more otten.*

Up te thiv point FErik Ungdn had talked anly ot preparations for PRYO
students and thoeir actual Vicits and bExperiences in his tim.  To campl ement
this Intormation 1 cspecially wanted to hnow vhat contact he matataloed with
the wchool following PRYO.  Ungén premprly {ndicated thut he thoughe there wa
ot ensugh of thin, He thaught rnchonls were otraid ot developing mere contacts
lest firmn boe seared away by the paper work,

Mirst of all he satd that students, promptly and uoually unde: the Jf rec-
Lion o theli wchoul s swedish teacher, virute tormal Lack (thank-you) notew,
"My filea are full o! kind notes--some of them quite vriginal, A tew are
tlluminated iy the marging and 1 even have oceasianal ones gigned by all
members ot a physfes or mathemntica or chemiatry or blology closn, for our
rlant operation can readily be related with these typun~uf school nubjects,

"Bur as to the counseler himself, our main contact retadns in arranging
Visfts and confirming Fxperience plans with the Labor Foard, 1 Jde wak. out a
tormal list, naming thoge who reported {n from thelr scheols and fntfcating
time of arrvival and departure. This of course is tor the ninth gradern, but
it 18 too much like having me punch the time clock for them, 1 guesa 0§

important tor the school to know who plaved heoky, Very few do, thouvh, for
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this is an unusual and exciting experience for these youngsters and they take
it very serinusly to the point where some are shaking when they arrfvel

"For the ninth graders we are provided with multiple carbon forms by the
school; T believe these are developed in Stockholm by the Labor Market Board.

It is an abbrevieted, single-page sheet, wvith place for our name, the student's
name, the days attended and time arriving and leaving work, what types of offices
or factory facilities the student worked {n, and whether or not the student
fulfilled his responsibilities on the PRYO Experiences. The back of the form
invites me to make any comments concerning the student, and guarantecs the
counsclor's confidential treatment of the statement. So you see, {f we are
conscientious about our job, we pet to know each atudent, capecially as we watch
over and assigm his various PRYO Expericnces in ocur {ndustry."

Ungén thought that 15 e detailed {orm could be developed, hut wae tearful
it might add to the paper work of his assignment, He also felt that if firms
had th make out move feorme they mipht he dlscouraged {rom comsmitiiog thanscives
to studenty. As he safd: "We are vetting to look more and more like the forms

we fill out."™

Two Student Years {n PRYQ

We have loocked on aspects of the counselor's, then the teacher's role in
PRYQ, Claritying aspects ot the student's PRYO Viaits, thea sampling of his
work outside the school (FRYO Experience) will be considered here before review-
ing scome of the pupils' recorded reactions and memories of PRYO.

IThrough hard experience and advice from theose close to the PRYO enterprise

4 vlear calendar tor the twa-vear inveoivement berween the :chools and firms
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comnitted to PRYO has been refined. The National Board of Education has

established times noted on the f{ncorporated calendar (Table IV) as efficlally

approved:
Table IV

CALENDAR OF PRYO IN ACTION

FIRST SEMESTER SECOND SEMESTER
EIGHTH SCHOOL
YEAR (c. age 13) One visit scheduled Two visits scheduled*
NINTH SCHOOL Any Necessary Post-
YEAR (c. age 16) All PRYQO Experiences PRYO Experlence

*Stockholm's YOS Centrum schedules all 3 visits in the spring of the elghth
school year.

It is the responsibility of the school counselor to have confirmed all
school Visits while students are-sti{ll within their seventh academic year., As
indicgted carlicer, a single Visit is arranged to an industry, one to a business
tirm and onc to a service operation, Visits are not necessarily in that orde ,
and they arc staggered through cach semester, causing a minimum of derangement
within school classes and accummodating the tacilities of the hosting firms.
Expericnce has shown that a Visit should last between two and three hours, and
that seceing the firm in a variety of its varied operations is more valuable
than hearing the supervisor talk about its work. Thgs for*mnst students the
FRYO Visit does not embrace the entire academic schaol day. The principal
exception to the three-hour limit to Visits is the hospital Visit which,
because of 1te complexity and the interest of students, rormally lasts an
entire day.

All I'8Y0 Experfences arrangec for students to be undertaken during the

1all semester wt thelr ninth year have been cleared and confirmed betweon the
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regional Employment Service, the firm and the school counselor betore tns
student ends his eighth school year but after his three eighth year PRYO Vigits,
Thus the student enters his ninth year knowing in which f.rm he will be sampling
work. The student, with his parent, makes five selections of places for thisw-
-
Experience.

It has been mere difficult in StockRhelm to accord the student his firar
cheoice, but an advantage to living in less populated arcas 13 that the student
can usually get his first choice of tirm, However, all superfences must b
arranged by invitation from the firm and clearsd through the Emplovment Scrvicen,
whick keeps posted on all firms within its districr,

Table IV notes the positioning of the Post-PRYO Experfence.  Approximately
2 per cent of the students who have undergon. both levels of PRYO and in their
{inal semcster of compulsory schooliné have beer identiticd rhroupgh a cperfslly
appeinted schoel committee as posses.ing severe academic, vecational or other
school-related problems.  The tomsmnittee wuvuprises Lhe weheod®: rector, nurae,

MD attached to the school, a psychologist (ofter from the Labor Markot Board) .
& social worker who has been with the “case'" and the school coumselor who has
made the rCferraI.20 This committee may recommend spgcial testing through

the facilitiea of the National Labor Market Board.

For those who "qualify" in the special category there are academic and
work PRYO altermativi . The committee may decide to remove the -tudent fronm
the foreign language programs ¢ the schoo!. Or in some instances he may neod
a further PRYO Experience, MHis terminal compreliensive sihool semester i npen

tor these alternatives, If he returns for further exposure to some smplover

20Frem interview between the writer and Frofesvoer Sten Henreusen, May 20, 147,
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outside the school, his extended Ekperience must be limited to a toral of

36 days including his original PRYO Experience.

in the past two years PRYO arrasngements have been made for 15,200 out
of the 16,000 students at each of the grale levels ;ccomnnda:ed. Shta means
that appro-.imately 800 Swedish adole-cents each year cannot underge the PéYO
Expertence or Visits because of physical or other disabilities or because of
unpre@ic:gd absences from school.

Following the PRYO Experiemce of the ninth yedr the student makes out
& compact, two-page report on his exparience for the school's counselor. .
Counselors report t4%is as an invaluable atid in helping to direct students

either Into jobs bevend their ninth vear or in tinding the proper place for

‘them in the new gymmasium. Altrough the gyrmasium has today incorpordted

22 streame under a s.ngte roef, and accommodates approximggely 80 per cent
vl &is thore v ac have been through the compulsory years, it 18 not within
the provines ot this paper tu trest thi: newly popularfzed fnstitution. It

should b wontioned, however, that the gympdsium’ s integration te rec...t,

that entry to (L is {ree and without examinations, and that many students
there are elecring middle-level vocational cougses {n preference to college
prep becasuse of the recent difficuities in Sweden of finding appropriate
émpioywent tor mew hordes of university graduates. " This facr in 1tself
makes’tt exiremely difficult to answer such a question as'"what impact has
PRYO had on what students do for their livelihood?" To dare nobody in Sweden

hes investigated this relationship,
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Inasmuch as the student is the most essential part of PRYO, the "cage"
of ope pupil's reactions to her osm PRYO involvement may be belpful.n A
16-year~old, Monica, was interviewed eoncqi:niné her ovm PRYC experiente.

This "quite typical” young lady'. 'actends a eons;ltdated district acl'ao?l in
-M, a provincial towm 320 miea north of Sto;:kholm. In addition to contain-
ing one of .the country’s three teachers' colleges dedicated to training‘ PRYO
(now SYO) counselors, the town contains Sweden's newvest Gntyersity. ‘a market |
garden and timber economy, a car body plant, district offices ‘for postal,
labor, police and other services, and diversified smaller industries.
Monica ise finishing her final year in the ninth grade of the c‘mpr-ehensive -
- school., She and her classmates {n Tegs CGntral:skolan are quif.e rep;'esent.ative
of provincial scholars across Sweden. I asked Momica to recall what sha #wlq. : ’,
remember of her total PRYO 1m;olvemmt and she recited this de}:ailed account,
surfaced from her recent memory.

She recalled that her fifth grade teacher once referred to PRYO as.a
patch of older students passed her classroom window on their way to a fnct(o;'y .
Visit. She said something about how they were going out ‘to see vhat work was
like; then she retuméd to her Swedish téﬁtbook. Other than this direct
allusion to PRYO, any reference to PRYO Sefore Monica's seventh school year
had been in the form of peer rmrks.. She had no older brot.her,s or sisters
who might We passed on their ybu;hful impressions to her, iHer clagémates

looked on 1t as a wonderful field trip to get them all out of jail,

mteﬁal from which this interview has been adapted was taped in Monica's
Umed home on Sweden's religious holiday, May 23rd, 1974. The pattern of
interview used has been modelled in the author's book, Students Speak--

Around the World. Iowa City: Campus Stores, 1961.
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Monica's initial formal contact with PRYO came in January of her seventh

school year. That month she had celebrated her fourteénth birt:hday'. it was

~ on a Monday that the school's career teécher, who taught her civics class,

spent the class period.making formal introductions to PRYO. The class had

been talking about Sweden's economic base of agriculture, forestry and industry.

"Umed could be seen as a microcosm of this mix, and the instructor took time to
write the wog:d "microcosm" on the board to explain it, and have the class
Pronounce it together, With encouragement from Mr. Figerborn, the 1nst:ruct:or;
students could perceive their own town as a fair example of this mixture of
uniquely Swedish elements.

. Mr. Figerborn said that PRYO would be a part of the eighth and ninth

school years of all students in the class, but that it was necessary to under-

stand it bafore entering ‘the eighth yeaxr. He passed out some int:eresti.sly«
illustrated pamphlets, with cartoons drawm by Sweden s own favorite politica!
cartoonist. Indeed the words in the pamphlet were leveled to_"ﬁhat the seventh
graders could grasp. Students took the pamphlet home as an assignment and
returned the following day with questions to discuss in class. The entire
period on Tne_'sday was spent on discussion of their impending adventure,

What Mr. Fligerborn and the pamphlet explained was that early in the next

acaden:l.c year all Monica's classmates would spend two different days as guests

. outside the school, observing different types of businesses and plant:s in

e

action. Mr. Fdgerborn turned up the volume on a sterec tape which had on
it some of the rumbles and throbs of several industria] plants meshed into
a syncopated confusion. The t.ape 8 noise suddenly bhecame a cacophonous clack.

Students tried to \sg\uess what was recorded and by a game of sound charac\tes and

SEES s S s
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gentle prodding from the teacher, they determined that the fixrst sounds came
from a tire manufactory in action and that the second came from the typewriters
of a busy insurance ?ffice. One student in the class had been in a buay office
which produced such sounds and no students had been to a tire factory.

Here was an audible sample of what the students might encounter beyond
school walls. 1Iwo different Visits would be made in the fall of this year,
and a third one--to a different type of institution--would be made the follow-‘
ing spring. Some students would first Visit a ae:vice 1nsti&xtion, such as
the post office, while the fnitial fall Visit for others would be to an
office or to a big production mill. : .

The most "scary" announcement came next fran Mr. Figerborn: students

would head for these Visits on their m—-with no older authority from the -

. school accompanying them. Groups would comprise from three to seven students,

and they would have to present themselves to the plant supervisor. | It set the
teen-age minds at ease to hear that the pla:;t supervisor @ld be lookinz for
them when they appeared.

Careful pr;'eparations were made during the remainder of that academic
year so thdt students would know what to look for. vwhat types of questions
to ask, what decisions they would have to make, and what values the visits
would contain to make them bona fide educational adventures. The school would
not close down during visits, nor would overvhelming numbers. of- pupils descend
on any single plant. On the other hand, a few pupils would be dismissed at
any one time, the visit would last about three hours, and the other half of°

the day would be spent back in school. Employers would be encouraged to

invite a few students as sts to get some impression of what several facets
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of the business were about, to ask questions a#d to Vigit sample operatioms.
étudeﬁts‘yere told this was not to be a sales pitch to lure potential
_employees %o the firm, but it should give each visitor a quick exposure to
awhat a8 business or industry was about. "It bears reiterating that ALL those
in the eighth’ year will be invelved !.q three Visits," Mr, Fligerborn stressed.
That same Jann;xy. Monica recalls that her parents were invited to the -
school for a waek-day evening of exposure to what was ahead ‘for their off-
spring s eighth school year. The counselor, wbo was the school's expert on
ail ?RIO matters, prepare? parents by sending them.mat;rials about PRYO, and
the session.was handled much in the same mammer as what the students had been
through in their social studies clags. Monica recalls that her parents received
some of their best information from tafgips with other parents who had older
children that had been through PRYO. Over their cheese and coffee breakfast
“the negt morning, Monica's parenta shared with ier what they had learned from -
other parents, and she felt more comfortable about the 1m§end1ng PRYO visits,
for it apggared she would learn a lot about responsibility, about meeting ‘
others, asput being inquisitive and asking questions, about making decisions
on hgr own and gé;nidh self-as;urance. Overall ghe anticipated a refreshing .
" . break from school, and for this her parents gave their enthvsiaatic approval. |
Shortly thereafter parents, with their student eighth grader, were asked
to check a 1list to indicate what particular type 2£ firm the studeng'won}§
. prefer visiting the next year. With her parents, Monica decided she wouid
like to Visit the Labor Hﬁiﬁet Board (Sweden's government clearing house for
all jobs), the newly established Volveo body plant in town, and the Wasa Hotel.
This was in line with the asaignmgnt plan, for she was to Visit one industry,

- o one business office, and one service operation.
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. By_#he end of this seventh school year, she knew exactly what firms she
vas to Visit. She was agssigned one mid-October Visit to a vigorous luﬁber opera=-
tion in the nearby forest (imstead of Volvo whose new Umed plant at that time
vas not committed to PRYO), an éarly December. Vigit to the regiopal office éf
the Labor Market Bpard, and a Viait, sometime in February, to the iocal tourist
bureau, ‘ . ' .

She reported that the last of  these was what she remembered most clearly
vhile being the most attractive to her. Wha£ she observed there‘yas quite
typical of all three Visits: she saw clerksignswering gpfornatién requests
ané‘mniling folders from the back room. She watched the telephone operator | ’
handle a variety of informational callg~=~gome of them long distance. She ob-‘
served clerks in the outer office suggest things to see for foreign visitors.
Monica was thrilled to be able to understand some of what those Americans were
sayiug, declaring "It was ‘just like a moviel" She then watched one clerk mnke
out a complete travel itinerary for a local family making plans for a holiday
in Dalarna. . Thus she went away with a panoramic view of tasks involved rather
than with a clear snapshot of what a single.persou'did. She noted that this
vag in the spirit of PRYO which ha; been intended, not as an’apprent{crship in
a single position: but as an orientation to what work in gemeral is about.

Based oﬁ her three eighth year Visits; Monica again spent time with the
school's career teacher and heard about what w;s ahead for all her clasemates
in éhe{r ninth year. That year PRYO was to {nvolve every student in a sampling -
of work tasks in a single company in the Umed area. Monica's first selection

for work was in the nicest and largest restaurant in town where she hoped to

wait on table, to dispense hat checks, to help build salads in the kitchenm and
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to assist in procuring ftésh\food from the town's central market. There ;as
some competition for this post, which had limited fecili:tes to offer students
a. variety of tacks.

Instead she was assigned work in Scandia, the large printing plant looming
as the town's most imposing building. There, over an assigned éQo weeks con~
qidered a légitimate part of schooling, she reported to work early in the wmorning,
along with the employees, then was described the general responsibility and
lay-out of the plant. She was assigned to a éariety of department.foremen,
and had a different job each day with something that could have become pretty
monotonous. She worked as a clerk, sorting forms in the office.

Monica reported ghe did errands and delivered orders, - a_female printer's
devil, and one day helpad clehn presses. She wrapped orders in neat packages;
she stacked sheets of paper in the bindery and ran errands within the order
department. She even learned something about type faces and she hand-set large
type 1in the composing room. Moniga summarized by declaring that ghe sampled
jobs on most floors over the two weeks, and got to know her way around the plant
which, until then and.from the ocutside, had been nothing but a throbbing mystery.

As interviewer I was intetesced in knowing how both the successive Viéﬁta
and the more recent PRYO Experfence had been treate& in her school claearooms
She detailed how the Swedigh language teacher had tested proper 1ntroductory
manners with each pupil, how he had s?ent time helping them compose letters to
factory personnel expressing interest in Visits, and hovw each pupil wrote a
separate thank-you note to the empfoyer following each Visit. She had had to
keep a PRYO dagbok (diary) of observations and departments for her ninth year

®
experience, for it had become pretty complicated. Afterward, however, she was
Ui
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able to write to each foreman for whom she had worked, expressing thanks for the
opportunity to help within his department. Even her English language teacher
had asked her to write an essay concerning her reactions to the PRYO Experience.
ﬁerti, another atudent,_cranslateé it into Swedish, and still another back
again into English.

" Some computations concerning PRYO deentures were developed in math classes,
and students entered this agsigmment with much interest, for they had now sampled
some mathematice in action outside the school. Some were amazed to have dis-
covered that the “other world" was using the geometry they iearned in class.'r

But Monica recalls that the curriculum central to PRYO was the civics and
other social studies classes of the eighth and ninth years. Much discussion of
PRYO Visits and adventures was engendered in these classes. Some studénts drama~
tized thei:r Experiences and Visits. She felt that "tools" of judgmgnt, reasoning,
weighing facts against each other and making decisions were developed around
PRYO involvements. Some students were critical of PRYO but most wanted more
insertions~~especially of the samplings of actual work involvements. With few
exceptions her peer reaction toward PRYO--after it was all over--was that it
may have been the most memorable part of their required schooling. They 1liked
gaiq}ng school credit for something beyond school walls, and many, including
Monica, felt they had been helped in forming fu;ure jbb or acanmic‘decisions. ‘
Teachers fredhencly reported in class and to parents that th31; chérges had

gained considerable self-confidence through PRYO.

" Immediate and Brief Student Reactions to PRYO

How do students who have been through PRYO look back on their Visits and

their PRYO adventure? The investigator has arrived at answérs from several
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) appréachea:rfdrst through his own informal plan of interview wigp a number of
young people who have recently left 'thé comprehensive school, and secondly £rom
a solid body of research just finished or still in a state of raw statistics \\
at the University of Umed. In addition the writer has translated earlier \<
published responges to PRYO reported in the most popularly disseminated volume
issued to date on the total PRYO endeavor.

During the researcher's three-week investigation of PRYO in Sweden he \
asked students recently through PRYO their imne&iate and informal reactions
to both their eighth and ninth year involvements.
Silja, for her PRYO Experience had worked on a Communist week}y paper in
Stockholm. YOS Centralen had cleared this as the only appropriate newspaper
position available and suited to her journalistic penchant. In this position
she pasted up copy, acted as printer's devil, and helped develop some copy.
She emerged from the assignments feeling the firm had kept her usefully busy
and exposed to an interesting variaty of tasks; she reported gaining consider-
able self-confidence. She also noted that she had never before been treated
80 well. She perceiyed no effort to convert her to Communist thinking and
8ll-in-all her assignment fulfilled the stipulations of PRYO, for she was not
Placed on a single assignment but had opportunity to try a variety of tasks o —
involved in journalistic wqu.
Sven, an 18-year-old, now works as errand boy and clerk in a commercial
photograph;r'a concern in downtown Stockholm. To the question, "How'd you like
PRYO?" he snswered, "I didn't! They stuck me on a crating job in a huge factory
and I filled the empty cog but was otherwise neglected. I was too temporary to

be accepted as an employee, and nobody told me where the crates were going or
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Qhat was under the‘wrappings,' They: seemed to usé\gn, and others i{n my group,
to catch up on orders they couldn't othetwise'manas;f.\(The company had not
used Sven in the spirit of PRYO. He wap ;ot supposed égﬁfill a single position
in one department.) 1 like what I am now doing Sécauee it's a small company
and the guys are human."

Liv (interviewed in her work at Alvik's Vademecum toothpaste plant)-=her
assisument“of the moment ‘was to pick up tubes spilled or rejected from an
asseubl} line. "It's not my type of job but it's convenient to home and it
dsn’t sit-still. I like the gang of women around me and the meals provided
are much better than the school's garbage. I like the different jobs as
temporary and I am getting a feel for what some people have to do for work.

No one else from my ninth year is with me, but four others are in the factory
from my school."” (Her father is an engineer and she has been reared in a
comfortable, middle~class home in Alvik, an area of detached homes Just outside
of Stockholm.)

Bruno did oil refimery tasks ia the industrial area in East Stockholm.

"I helped check capacities on mixing guages and did some clean-up., It gave me
some work ideas. It was the place I asked for because most guys don't want
that kind of dirty PRYO Experience. I had to take the crowded subway for an
méarfy morning shift. 'Is-uas.the best part of grundgkols because I wasn't in
school.” The traffic light changed and Bruno revved his motor and took off
on his motorcycle.

Ingeborg works as a hospital orderly on her PRYO Experience today. I
like hospitals because they're so big and there are so many kinds of ailments

there. I like people repsirs (sic) so I want to work as a purse in an operating
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room . . . Or maybe as a :echnician. This is my third different ward in three
days. Lots of girls went this type of Experience from PRYQ, so I am lucky to
be here. I think I prefer my schdol's cookingt"

Carl-Gugtaf: I éofked in an animal'shalter and wag lucky because a lot
of teens want that for PRYO. Mainly I kepc the place sanitary, There wag
vatiety becaise s;petimss I cleaned after cats, sometimes under dogs, and some~
times birds. Only two of us went there to uork. Some worked at the zoo-which
was even neater. But I think I've outgrown both by now."

Lisa worked in a day nursery helping tots. She had done much baby-sitting
and worked well with children. There was little challenge to her work, and the
entire Experience was taking care of preschoolers. She cleaned up after them,
changed an occasional loaded diaper. and roped them around for walks. "Once we
went together to the City Hall and I met Gun (Poyfriend with long, blond locks)
there. He wag another PRYO from another school and was herding his own lekskola
(nursery scheool).” What Lisa had gotten from her PRYO Experience was not in her
government's prescription.

Sigvard: "It didn't help me decide what I wanted to do but it was fun.
There were six others with me on the job. We were scared but they treated us
okay. Took quite a bus trip to get there.” Sigvard had worked in a variety of
jobs in a candy factory. Purpose of the PRYO Experience was not intended to
decide him on a job. However, the sweet, artificial smell of the place assured
him he would not like to work in a candy factory. He is now in a language stream
in the gymnasium.

So much for the informal interviews. Mr. Bj¥mn Allergren 's PRYO researcher
and instructor at the University of Umea, on the ﬁgltlc coast 325 miles north of
Stockholm, Allergren has recently completed one volume toward his PhD disserta-~

tion, and has culled statistics for his second volume. He ig working under the
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(only) Professor of Educational Research at the University of Umeg. Dr. Sten
Henrysson, and has done the most extensive research to date on any einsl;
aspect of PRY0.22

In his first research he sawPles students vho had just undergone their
eighth year vieits, plus a aprinkling of counselors. His questionnaire was
addresséd to 1200 individuals represenéing all areas of Sweden; 9 agricultural,
14 industrial, 30 #istricts with a prédominance of service institut;ons }19 of
them in Stockholm district alone) and 17 areas that were a mixture of these
types were embraced by his research. An approximately equal number of boys
and girls was included. There were 35 items to the questionnaire. It is not
within the confines of this paper to review all results, but a sampling here
reflects the generally positive attitude of students toward their PRYO Visits.

Eighty-one per cent who were asked how their study Visits were arranged
indicated they had no choice in the matter.23 Twenty~three per cent of the
students indicated they had seen brochures gsent to counselors by employers
where Visits would take place.?% After all Visits were finished, students were
strongly inclined to remember the third (the most recent) as the best and most
valuable of the three. (However, a cross-section of counselors believed the

initial Visit to be the most valuable.)?3 Students were asked what they thought

228 j8rn Allergren, Kartldggning av Obligatoriska Studiebes3k och Pryoval i
Grundskolans Hogstadium (Survey of Compulsory School Visits in the Senjor
Stage of Basic Schoel). Umed: Universitetet och L3rarhdgekolan, 1973,

231bid. p. 8.
241p1d. p. 11.

251bid. pp. 14-15.
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most important to know about employment in any instftution they had visited.
The strongest vote came for understanding the company's organization and union
involvements. Less votes came for a) degree of cooperation, b) ;alaries- g ' '

offeved, ¢) amount and type of education deuanded, d) environment and health .

considerations and e) production statistics.??

-

In reaponse to the question on what the school did to follow up Visits - |
" after returning from them, 51 per cent declared they had been exposed to’lecw .
tures and 45 per cent 1pdigated the Viegits had been treated in group discussions.Z®
Although both sexes we;e far more positive than negative about the value of the |
Visits, the girls registered markedly more pos;tive value than did boys.26
Despite recent suggestions from the National Board of Education, 80 per cent of
the first Visits were accompanied by a teacher.?’

) Students were asked to register their attftudes toward fcrms they had filled
out before Visits. Their attitude was genetally negative; 3 far more positive
a:cicu&e remained toward the selection of their Vteits.zs By contrast to what
the same students would register a year later, following their nirth yesar PRYO
Experience, 59 per cent of the eighth graders had never spoken in private
conference with their counselor (coungelors consistently report that the ninth

graders, witn job or future school alternatives on their minds, are most inc¢lined

to vse the counselor's services). Students were asked to register cthe basis

251bid. pp. 14-15.
261bid. p. 18.

271b4d. p. 20.
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.y .
on vhich their Visit choices were made, and for this 88 per cent of the boys

and 95 per caent of the girls indicated it was on the basis of talents and

' .} . .
interests. To a lesser degree for both sexes, choices were baged on their own

futurg plans, sex rbles, the situgtion on the labor markee.‘peer\pd§1ce. couﬁ-
selor conferénces and FRYO Visit sites.avatlsblelzq )

To the question: "To wha; extent\did.tradiQional sex reles come into
consideration in selection of Visits?" the ﬁg}érity answer was tabulated as
"Not oftep." In ofher wofds, boys were ijclihéa to observe 1;be tnadition&liy

Y ~
-agsigned to men, and girls elected to Visit vhere women were expected to wérk.

Students were asked to ;ook ahead to the next year's PRYO Experience lﬁ
actual work. When agked "What do you want from the Experience’ the popular
snswer was "To know about the jobs I1'11 be doing tn advance.™ Many indicated
they wished to Vis{t thef%irm before their PRY(Q Experience became a realitv in
the fall.’? ang finally, Appendix 8 of Allergren;s résearch report indicates
that there is a clear, positive correlation between the third PRYO Visit and
the student's choice for a PRYO Experience.

Allergren's reseurch on the eighth graders has been complemented by his
inquiry one year later. In late winter of 1974, he followed up some of the
same students with the same questiomnaire, but after their niath year PRYé
Experience. Counselors were again sampled, and a new groﬁp of work supervigors

* . yin tactories and plar .g committed to handling PRYO Visltk and Experiences)

issued the questionnatire. In ail, this second sampling involved 186 ninth year

pupils, 46 counselors, plus 156 handledare (supervigors asssigned PRYO students!.

291b1d. p. 24.

301bid. p. 27,

NN
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An jnspecricn ol the more recent statistics as they relate to the earlier
gQuest faning, ﬁrlngs out certain apparent cootraste. For example, counselors
sre f{ar more foclined to use the National Board of Educstion forms provided
on ninth graders than on their eighth grade cauﬁterparta. Thus they are used
e propoerly then inedvertently on the PR?& Sxperience puptls.

. Thrice rhe number of gtudents use the coungelar’e services tn the ainth
vear as {n the etxhth. This ts artributed to two facts ™ the student is more
secure and less timid about seeing his coungelur, and the counselor's training
1o career and scvademic information peems more apparent to the ninth grader.
According to the research very faw students !n.the ninti vear regiatered NO
vortactes with the school coungelor, s

Ag micht be expected, ninth vear studenss no jonges attached the same
value to thelr PR{G Visits as they had at the end of ;he cighth year: {ndeed,

83 per cent of tresn now locked on the PRYO Experience of their ninch year as

far morn important to them than had been the PRYC Visits. Al the same time,

T4oper cenl ¢f the ointh xradete obsixned mote value to the third PRYO visit

than to the earlier ones,

The necond round of inquiry asked students how many PRYOPERIODEN (Exper-
fences’ they would have liked rc have nad. Feur per cent aaid the single
period had been enough, 49 per cent would have prefe-red to have had two, 27
pet cen’ satd three snd U per ven’ thought more then three would have been
tdeal. There wae clear evidence that, from the student's viewpoint, the PRYO

-
Expertence was a highlight 10 his compulsory ecttendance vears and that the
singie two-week work Fxperience had been tvo >rief. Moat at that point felt

the PRYC Experience had already helped them to make future vocational or aca~

demic d¢ teions which were crucinl &t the end of their ninth year.
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8ix out of seven of the students polled underwent the PRYQ Experience of
their first choice. The counselors themselves can be given credit for thié.
The exception in sorting students into preferred types of firni'iss in the
service ares where too many students called for this type of PRYO Experience. .
To offset this preference, a number of students who did not wish_to returm’ to
a large industry were compélled to do so, for much of Swedish ecSnomy is based

e

on ite large or heavy industries. o

& ot

Allergren’'s second survey of student attitudes snd reactions tawérd‘both
levels of PRYO indicates that as many as 25 per cdht.offthe étudents'who'undergo
.a PRYO Experience in their ninth year have had_thia;ar;ang?ﬁ by.and approved \‘\
by parents or other cloge relations. Thua neither thelEmployuept'Office nor

the school counselor apparéently has complete control over the PRYO Experience

of all ninth year scuden;a. , ° .
One question especially addressed to the F?n-studants in this second ques=~
» tionnaire bears noting. The question pertained to the respondes's assesgment
of the Qalue to cooperation. Counselors attributed ver; lictle value te b
- opoperating with their counterparts in.other schools, yet supervisors in the |
industries and businesses gerving PRYO pupils felt there was considerable value
to cooperating with each other (see Erik Undén's rep&%t, above). Tﬁe few social
studies teachers questioned felt there was the least value to them iin cooperat=
ing with other =socjal studies teachers on PRYO wné:ers.
There haa been no effort here to analyza all questionnaire returns.
Indeed, the raw state of the s;eond batch of materials did not invite clear
comparisons, yet the researcher, who was working most actively on the unpub-

1ished portion of his material, made considerable'effort to present this
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investigator many of the revealed facts as he uncovered them. However, the

totsl body of inférmation provided by Allergren has added significantly to the

e overall impression as to the way PRYO was being received and the counselor used

in the upper grundskolan years.

Reactions from a third batch of students has been published within the
pages of’the most attractive of all PRYO publications.31 Its first printing
proved to be a best seller and was shortly ;old out; its reprint is still
svailable. . The publication's sctrength lies in its comprehensive nature--for
its day it wag accepted as a complete coverage from one outsider's quite
objective viewpoint. Its main disadvarrtage today is its date. Because of
its popularity on the open market~~especially among parents~~it has made an
impact: on.what PRYO has become since 1967, the date of its first appearance
in Sweden's bookstores. R .

This 150~p§ge paperback contains a description oé the development of PRYO
and of the government's controversy surrounding it. Its contents embrace,
chapter by chapter, PRYO's objgc:ivgs (as of 1§67), its meshing with the
student's program (at that time only a PRYO Experience confined to the eighth
year), the view of industries, businesses and institutions toward~PﬁY0, the
r;lationship.between both job and academic choic;a.and PRYO, and'it ends with
the author's editorial on benefits and c;sta. Chapter Five reviews gix
"typical" examples, only three of which are paraphrased here in condensed form:

1) A student reports en his work in a deparkmnnt store.32 The supervigor

lectured his octet of ninth graders on the gtore's background, organization,.

31siv Thorsell, Pryo - Den Praktiska Yrkesorienteringen i Teori och Verlighet
(Pryo - Practical Work Orientation in Theory and Implementation).
Stockholm: Forum, 1967. .

321bid. "F¥rberedeser," pp. 122-123,

o
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working hours, and possible student work agsigmments. He toured the group
through the store. A sampling of a student's time there saw him helping to
dress windows, making floor sales and operating the cash regggter (but not
filling special orderd). The student reported to have received capsulated
"customer psychology" ahd was assigned to the head salesman of the department.
He 1ndicat;d no proble;s in keeping busy at this type of assignment, although
those undersoihs other tasks in the store reported gome deperscnalizeé treat~
ment and ﬂgredom. \Oneiétudént who was doing very poorly on the floor was
reasnigned to a back-room job.

2) The student who went alone to work in an architect’ 8 office associaged
closely'with the eight employees.33' He produced and colored models and copied
plans, gaining considera?le ingight into the types of tasks involved in regular

work. The brief introduction by the manager was focused on directing the

s tudent 1nto"ac;mulating and interesting tasks, none of which required congtant

supervision.

3

3) The fire brigade program was predesigned carefully within the departe
ment. % It was a collective experience, developed to keep the group of students

free of hazard; no student accompanied the brigndé to a fire. It was reported
) .

as an interesting and changing mix of gymnastics and other phases of station~

.i
-~

house duties. Here a limit was placed on accommodating only four students at
8 time. The experience proved that a good program could be arranged that fell
outside the usual routine of the employees. A similar exercise would prove too

costly and disruptive to any smaller service or concern.

-331p1d. "FOrlidggning 1 Tiden," pp. 123-124,

341b1d. "Efterbehandlingen,” pp. 124-125.
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Thig' student-level view of PRYO Experiences could not only indicate new
directions foggjpeden's National Board of Education to take, but should be

helpful in any of our own plans toward trying PRYO in our own school systems.

Organizations that Help Mold PRYO

PRYO has not come on the academic scene and matured Without some industri-
ous effort on the part of a variet& of organizations. Nor is its pra;ent form
destined to stand st;ll, for a number of concerned groups are lobbying the -
national Parliament and exerting their influence and Swedish coopgrative atti-~
tude by voicing their collective views. Also almost all new revisions in schoo!
matters, as well as those in other state-run institutions, are passed under the
scrutinizing eyes of committees representing everybody from concerned and
informed parents to L#bcr and business leaders.

0f course cooperation is a recognized, traditional Scandinavian quality,
and the cooperative as a-business enterprise is a typical maﬁner of business
across the entire top of the European continens, But because it is especially
esgsentfal from geveral directioﬁs and magy bodies to the succesa of PRYO the
govermment's Labor Market Board has produced a brightly attractive brochure
addressed to all bodies 1ntergeced in PRYO and giving suggestions as co what
ways interested organizatfons may be able to cooperate with. each other.to bring
on a better PRY0,35 |

For example, cooperation comes from the combined effort of three digtin-
guished bodies to prod changes in the schools, in thiq instance as they pertain

to PRYO. Mr. Gésta Krantz, who is paid as principal of one of Stockholm's

. 351ngeg§rd 6rne, I _Samverkan (Concerning Cooperation). Stockholm: Arbets-
marknadens Yrkesrdd, (third revised edition), 1973,
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outlying upper-secondary schools, reviewed his own affiliations with some
oi these bodies. First of all, he is voluntary officer in ;he Riksférbundet
Hem och m, in some ways comparable to our PTA orxganization. The national
. ' otsanizat;on. administered from Stockholm is actively engase& with the Hiniatry
of Education to bring on legislation to i{mprove the relationship between the
school and its society. Indeed, at the moment Krantz reports it is working
on the ideal of how the school can shape society.36 \
As in the case of ;o many other voluntary bodies in Sweden, their equivalent
to our PTA is substantially subsid;zed by the 3overnme§t (400,000 kronor annually
from the National Board of éduéation). Local dues bring inpapproxtwately 500,000
. “kronor in addition. Krantz reports that this National Home and School Federatiot;’
is a pressure group exerting considerable lobbying power at the unicamer;i
Rikstas; The writer asked in wﬁat way PRYO was involved with its work and
~ Krantz indicated that it exercised a strong voice in what business and industries
did with both Student Viéics and PRYO Experiences. Espeei‘ily it helps to
control the literature disseminated to schools, for without this control each
student might be recéiving special prods from the larger 1ndu;tries that could
afford to produce expensive public relations materials. It is this group which
wrote legislation passed upward through the Minister of Education to the Iegﬁpla~
ture. This limits the flow of material to distribution to school counselors
only. Also this Riksforbundet Hem och Skola receives and reviews all investiga~
tion reports and contemplated changeg before the Board of Education has an

opportunity to implement them.

Ib1nterview with GOsta Krantz, May 27, 1974.
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An overall cooperating body that is moat active in oringing on school
reforms and {8 very much tuned to the values of PRYO and SYO comprises three
national representatives from three major sovernmgntal offices. Representa- °
tives from the Natiomal Labor Market Boatd, the National Board of Education
and the office of the Chancellor of Swedish Universities meet frequently-to
bring on agreement on what changes are needed in the schoola.37 The employ-

- ment picture is central to much of thgir‘éffort, for Sweden supports a planned
econonty. The combined organizations are reported to have been b;sic to new
policy and present manifestations of PRYO, especially as it has come under

the overall wing of SYO.

"The Employment Office of the National Labor Market Board has already b -cn
noted, especially in its clos; responsibilities to working with the schools. °
One facet of this Labor Board has been of special help to school counselors:
it maintains a battery of tests and psychologists able to administer and unalyie
their results. One 1nf}ance in ﬁhich the Employment Service's counselors and
psychologists are called on to help the school is in administering tests and
counseling some of the 2 per cent of the students needing post-PRYO guidance.
It has already been noted that the Labor Market Board publishes a series of
brochures degcribing 125 jobs and these are available to all students, especially
after their PRYO Experience when making decisions on what work to enter. These
brochures frequently bring on a relationship between the school and the Labor
Board as students are referred to the Board for special vocational guidance,38

Inasmuch as increasing demands are made on the SYO Counselor for responsibilities

371bid. May 27, 1974,

38information Section, AMS, Vocational Guidance in the Labor Market Adminis-
tration. Stockholm: Arbetsmarknadsstyrsen, 1973, p. 12. -
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other than individual advisement, the National Labor Market Board finds itself
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cooperating with the school in some of this individual attention to student
needs, ‘ |

Krantz himself serves on the Yrkessvigledningsnimnd (Work couneelins-
Comittee), a ZO-membé; board that meets twice or thrice a year and decides on
materials to be developed for PRYO and how to inject PRYO information into
socigl studies tests and other pertinent school materials addressed to thé
student. Krantz cited one investigation committee of this gfoup which resulted
in major alterations in PRYO in its early days.39 :

By no means are all lobbying bodies cooperating with parents, the National
Board of Education or the nation's legislature. As earlier n&;ed,’the new all-
embracing gymnasium, with its generous array of programs to fit all student
needs, is popular with those who have just left the comprehensive and required
grundskola. As more and more students there forget the excitement and benefits
to PRYO, because they are again floundering in textbooks and school assignments
that seem to have little bearing on life beyond school, many have voiced a
desire to push PRYO upward to a more mature group of students undergoing their
late teens. This is in accord with Allergren's findings on student attitudes
wherein the majority of ninth graders had not been satisfied with the NUMBER
of PRYO Experiences., &

Although the Board of Education, parents and their youths feel that PRYO
should be given a try.at the #pper-secondary level, concerted resistence comes
from Svenska ArbetsgivarfOreningen (The Swedish Management Association) which

Iepresents employers across Sweden. As a body it takes the position that it

390rundgkolan Betdkande Avgivet cv 1957 Ars, Skolberedning, VI. Stockholm:
80U, 1961. .
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cannot accommodate studgnts beyond their present PRYO commitment to them and
that PRYO should be left where it is in both level and length. It seems clear
- that although companies are willing to go along with according youngsters plant
| Visits and samples of Experiepceas, Eﬁey are not yet ready to oxtend PRYO into
upper grades.

Today the union voice toward PRYO is vocally insigniffcant. Unions are
not.organized to cope with this particular aspect of SYO, leaving auch‘natters
to the Labor Market Board. Certainly there is no concert where coéparatiou is
lacking. A

As a summary on the matter of cooperation it should be reiterated that in
the land of cooperatives and cooperation there are instances where there is a
}emark-ble lack of confederacy. It has been noted above, for example, that
teachers am} school counselors do not always use, or use properly, the materxials
published to help youngsters understand and get the most from PRYO. These
materials are sent most commonly from the Labor Market Boaré or from tha.%gard o
of Education, and of course are designed for active use rather than to be filed.

Another 1n§tance of non-cooperating with central authorities has been
cited-~that the Stockholm district's schools, with the Board of Rducation at
the physical core, have shrugged off the c;atralﬁhoaxd'a materials and sugges-
tions and developed many of its own PRYO materials 1hclud1ng printed forms,
public relations and guidance materials, .This occdsionally is in contradiction
to the Board's mandate, |

Bowever, when this researcher visited some school admin{strators far from
-Stockholm in the forest areas of the north, personnel freely informed him that

a principal benefit to working "far out" was the lack of inspection and control
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from the central authorities. There seemed to be strong feelings in these
areas that "detached gervice" had such benefits as being left alone to run
an independent school show. This quality on the part of provincials would
' seem to suggect a lack of cooperative spirit; indeed, this would seem to be

a universal quality of provincial peoples.

PRYO's Place in the Chain of Command for Schools

Topping any chart indicating the chain of authority for the naéageuent
of schools in Sweden is the King with his legislative armm, the Rikstag.“o The
Minister of Education is a member of this parliament, transmitting laws for
passage, and receiving a lump sum of appropriation for education. The Ministry
of Education then passes down laws and moneys to the Department of Education
and Cultural Affairs. The National Board of Education, headed by a Gemeral
Di;ector, is responsible in a direct line to these upper bodies, but has within
its vast framewoék five major departments. These are housed in an enormous and
never-ending building, color coded and elaborately plotted, running through
several city blocks in th; eastern sector of Stockholm, Actually the Board
of Education shares the entire building with three other large government
offices,

Five major departwments come under the Director General of Education. One
of these is the School's Instructional Department. Falling in line under this
Departmental Head are six frames, including the comprehensive basic school
Plus four gseparate frames for upper secondary school (g&ymasium) instruction.
One of these houses the humanities--oriented gymnasium--the traditional channel

for university preparation. Another upper secondary frame contains the

40skoldverstyrelsen. Organisationsplan 1.7.1972, Stockholm: S50, 1972.
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vocational achool recently pulled under the roof of the newly consolidated
Aymnasium, 2xn equal frame {s assigmed the upper commercial school which has
also baen recently merged with the all-ambracing gymnasium. A fifth block
under the Instructional Department contains tho Board's work with upper sec-
ondary schools for the handicapped.

The sixth block, referred to as 8-6, contains those who deal with questions
that link schools with society. Health and psychological services for the
scholar are embraced by this frame, as is SYO which relates all schools, through
its instruction, to society. It is this final panel within the chain of coumand
that the Board's employees related to PRYO are situated.

Presently the Board of Education has seven specialiats {n Study and Work
Orientation (S8Y0) with an adequate battery of clerks. It is these specialists,
full-time employees with the Board, who served as patient answerers of many of

the most perplexing questions posed by this researcher in Sweden,

The Costs of PRYO

It has beer noted in the initial chapter of this report that PRYO was
developed as an integral part of the new comprehensive school. During the
decade wh;n the comprehensive school was experimental, PRYO was appropriately
voluntary and no costs were set aside for its developnent‘spart fr;; the total
costs of expe:imantation.“l

Thus although considerable inquiry on this matter was made by the writer,
offtcia!s at the Board of Education in Stoc;holn have been unable to determine
early costs of PRYO as distinguished from costs of all education, especially

as theyspertained to development of the cowprehensive school.

4linterview between this investigator aud Dr. Curt Olsson, SYO Advisor at
National Board of Educdtion, Stockholm, May 28th, 1974,

-
*
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Expenditures for the present-day PRYO are not much more clear, for the
operation identified with the eighth and ainth school year is under the S%O‘
effort to relate more and more aspecte of school 1life to the world beyond
school in {ts many manifestations. Certain costs can be ascertained, however,

and the budget for certain aspects of PRYO derived or guessed at.

Although what {s cubraced by cducational costs in Sweden and in the United -

States is virtually impossible to compare (States!ée education i{s not fimanced
and controlled mainly from a central source; Sweden is far more the welfare
state than {s the USA), it 1is posstible to note the current budget for all
education in Sweden.%2 Mainly the costs of educatien as a vhole come from the
Rikstag's apptopriation which is passed down thruugh*the.Mlnis;pympf_gducacion
to the Natiinal Board of Education which in turn is assigned the responsibility
of distributing all moneys to the 24 provinces (large districts), each of which
has its own school board. The National Ministry of Finance reports that it has
appropriated 4,260,000,000 Kronor ($1,650,000,000) to nationally financed edu-
cation for the fiscal year 1974-1975., This is a budget assigmment which has
been approved by the Rikstag. The amount conscuitutes an increase of-249,000,000
Kronor ($62,250,0%BT’over the previous ycar's budget for national support to
education. Added to this figure {s approximately the 25 per °°3F of the total
school costs which are assumed by the prov{gsizifgnd local taxing authorities.
Of the total approved for spending on-®ducation by Sweden's Rikstag, 30
million Kronor ($7,500,000) has béen set aside next year (i974~1975) for the
invéscigation of special problems relating to the schools. The fact that there

ire some very special problems brought on by the present advance in school
“

42Swedish Ministry of Finance. The Swedish Budget 1974-1975 A Summary Pub-

lished by the Ministry of Finamce. Stockholm: The Ministry, 1974, p. 54,

“

2
.
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change is reiter.ted by K. D. Wagner, an outside (theréfore possibly quite
objective) observer of Sweden's present educational predicament,“a.

The Board of Education's Information Sectionm reports that from 1966 to
what is anticipated fof educational spending in 1975 chere has been a sub-
stantial increase in the per pﬁpil costs of education within the grundskola
years.*% while such individual costs in 1966 added up to 4,600 kronor ($1,150)
per pupil, the costs cne decade later will have mounted to 5,900 kronor ($1,475).
In both instances the local community's contribution has been stablli;ed at
2,000 kronor ($500). Inasmuch as PRYO is embraced within these grugg;kola
years, the per pupil costs include any costs incurred by the govermment and
the communities in maintaining PRYO.

It is interesting although irrelevanﬁ that per pupil costs in the newly
integtatéd gymnasium are presently 9,500 kronor ($7,375) per year and that thé
cost per year for running one prospective teacher through the normal school
preparation is currengly 17,000 kronmor ($4,250), a figure which represents
ne local contribution.

Financial sources at the National Board of Education's headquarters ia
Stockholm, “qlthough unable to pinpoint overall costs of SYO or PRYO today, ha-e
indicated that within the total budget for education, 44 millfon kronor
($110,000,000) will be distributed by SkolBverstyrelsen (the Board) to local
communities to support their SYO/PRYO involvements, Imasmuch as none of this

money goes to plant employers for accommodating PRYC pupils, and any publications

43, D, Wagner, ''Radical Reorientation but 0ld Problems Remain.” The Times

(Lopdon) Educational Supplement. #2002 (December 8, 1972), p. l4.

bh1nterview with Miss Charlotta Friedner, Information Officer of the National
Board of Education, May 29th, 1974.



19,
concerning PRYO published by the Board of Education are under thetir own, separate
budget, the SYO financers at the Board of fducation {ndicate that this money wii;
logically be used to pay the salaries of local PRYO/SYO Counselors. Although
there is no s:ipulation from the Board as to how this SYO/PRYD allotment ts to
hé spent, ‘'here is little else in the name of SYO/PRYO on which the community
could spend the money. It bears underlining that no money at the present is
paié the employer who accommodates eighth year Visitors and ninth year Experience
students. |

There {s a popular sentiment among those presguring of fictals for modiffca-

tions in the financing of PRYO that if employers were paid for taking op students

in their eighth and ninth years, the firms might be more controllable by cthe
local schools in how they manage their PRYO involvements,?>

Although all students involve? in PRYO must have insurance cavering poéqible
pupil accidents or br akage by students in the firms, under normal cdrcumstances
the community rather than the central educational authority fn Stockholm must
pay fo: chis. No employer ~iill fake students from schoola which do not have
insurance arrangements., {0S Centrum, which assures that all students are covered
with adequate insurance acress the well-populated Stockholm district, indicates
that to date there have been no major accidents or damages incurred by PRYO
guests or workers .46

Included within the folds of our govermcnt's contract fqr this report were

31 questions to which the investigator was to address his on locus work assigmment

43prom interv! w Ly {investigator with Gosta Krantz in Stockholb, May 28th, 1974.

46From interview betwecn investigator and Mrs. Kersten Efrksson, YOS Contralen
Adviser in Stockholm, May l4th, 1974.

B
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in Swedon In study prelivinacy to his trip he devekopedfanuther dozen
questions of hig own. Mont of his professional time in §u;den was gspent
4lliog and sorting answer: to these questions. Answerr to all 43 questions
nave becn fubedded within the ioscrtption of this Chapter I1. which {s intended
te be a4 penvitation vl the aspucts of PRYO which could he most useful in

giving the cnterprise a falr trial In selelted school systems within the

United 3tates,
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CHAPTER THREE
P TO TE ;

EVALUATION OF FPROCESS AND FOLLOW-UP

The history of PRYO cushionmed in the context of evolution of the new

: camprehensive school reflects the care with which SHudgs perform their research. '
Although there has been recent criticism both inside and beyond Sweden that the

new ;chool wvhich has consolidated most nanifestatiéns of basic education under

a single roof, has been founded on political rather than on sound academic

grounds, the school has blossomed into what would appear to be an effective
lnatitu:ion which prepares its graduatee in a variety of ways to face the
contemporary world. At the moment today’'s world in Sweden may not necessarily

bé the same world into which an American youth {s discharged.

" PRYO has achieved a form of maturity along with thé comprehensive schogdl
which fosters 1t. Altkough ambitious Amei’can graduate students might see in
PRYO': pust some rich ficlds for research on the éifhutjvenesé of its pregress,
they woild have to became thoroughly acquainted with Sweden's peculiar anviron-
ment in érder to agsess the effectiveness of PRYQ's progress through the. years;
~ the context of education for Sweden's PRYO is flot an easy one for the suslander
"to fathom, &

PRYC has been a slnceﬁ?j;ffort to provide the student at qpproximatgiy the
ages of 15 and 16 a window on au important segment of the world beyend the
classrouﬁ.\‘lt would ‘. em to ha;e achieved a number of {te goais fn boosting
the student into sensible fndependence, tnto forming decistons and making
judgments by giving him sures to the outside world to weigh against each

- othgr. it hag caught yodths at a moment when they apparently need a shot of

confidence in their own flizy to go it on their own. _ .
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It is easy for the American academic researcher, from the depths of his
chair at leasc 4000 rwiles away, to suggest questions worthy of 1nvestigation.
Such questions should center on whether ox ‘not PRYO is accomplishins what it
has hoped to accomplish. The Swedes in their research are inclined to be
careful, patient and Fhorough.‘ The initial helf of Bidrn Ailergren‘s r¢search
would have constituted a most accept.ble dissertation {n many Amerieﬁn univer-~
sitiés.~ Thorsten Husén?;'reaesrcb,whiéh brought the comprehensive schqol in a
proven form te all Sweden cotmitted him toulﬂryésrs of experimentation; in the
process it involved more than half of all youths who later were incorporated
in :ﬁe comﬁulsory romprehensive school. How often have American researchers
in cheir investigations been able to clAim such & substantial population sample?

There gfe\as yet no answers to some of the questions we might ask, And
what is wafting tg be measured may not be readilj defined. - Some questions which
have sprung from this writer's on-thc:spot investigation of PRYO in action are:

-
-8

boes schoolwork become more tolerable and attractive to students after PRYO?

There are encumbrancds buflt {nto such a 4eafch:, soctety's demands for education

. ln Sweden have been changing. Eighty per cent of compulsory scﬁsol graduates

continuz for further educatﬁpn today and memory of their PRYO adventures fades.
Many students in upper secopdary aschool no longér wish to gain uniyerslty |
degreés, for they haQe met  too many universg:y graduates whose jobs have little
bearing on theif education. If this_ques:ioé has not‘been invest!gated,.it may
be that 1t {s not now the type of research attractive to SueBiéﬁ researchers,

Swedish schelars may perceive the encumbrances involved and in thelr wisdom

. and sense of reali{ty bypass the challenge of such an’ inquiry.

~

A closely related qOestion 1s the middle teenager stimulated to study

&0

better and to get more out of school as_tonsequence of his PRYD invelvements {n

&
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hié eighth agg ninth school years? sPch an inquiry is clouded with some of
the same recent shifts as suggested in the paragraph above.

Contained wichiﬁ the writer's luggage as he passed through Swedish customs
was a battery of questions to be andwered. One of these was “What prototypes
to PRYO were being tried in the experimemtal days for develdping the compre-
hensive school? No pkototypes within Sweden have been identified. It gdght
have been well had they developed some alternatives, strengths of which might

. have been cre;méé off{ and incorporated in cﬁe present PRYQ manifestations,
Swedés who a;é'knawledgeable of PRYO an:! iks evolution have bemoaned their
- lack of alternatives during the trial days of PRYO and have wished there ﬁad
been seI;ctions of ways fér attachins_the school to wvork experiehce.l

Another question worth investigation within the context of the Swedish

school situation {s what pact do both PRYO Visits and Experience play in student

decisions-~-academic or vocational? Materials to assist in making such decisions

have been carefully derlup&d by the Swedish govermment, but what bearing has
PRYO had on tge ultgmaée decigion? Has PRYO helped sort out in the stuéent’s
mind what future course he shoul& pursue? It would seem thag Allergren’s
findings, espeola!l; on the ninth gradef vho has undergong’ﬁia PRYD Experience,
should be contemplated very seriously bv educational planhers within the National
Board of Educatfon. Tﬁia especlaily'pettains atvg moment uhgn all educatfonal
chapges Ere'presumably standing atill to determiné exactly what has gone pight
andf wrong with the remarkable school changes that have already been rocketed.

It came as a shock to the writer, who had already grown confident in

‘Sweden's briekt system of clearing all PRYO Experiences through tbe.locul or

v [

Isiv Thorsell, "PRYO 1 vagskllen" (PRYO at the Crossroads), PRYO - den Praktiska
Yrkesorienteringen { Teorf och Verklighet. Stockholm: Forum, 1967, pp. 138-139,

-
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district Employment Office, then meshing st;dent desires through tbat office,
to learn that 25 per cent of the students were placed, not by this established
channel, but through nepotistic "connections."” This would appear to be a
major contradiction to the idea that the public sghould possess some confidence
in 1ts schools and their cooperating bodieé in establishing these work sampling
arrange@énts. It appears that the tradition of family occupational inheritances
has not yet been broken by the school ref;rms wﬁich have been so focused on
unclassing Swedish society. Hopefully the future will confirm more confidence
from parents in the govermment's refined plan for placement of PRYO students
through its own established channels. The preragative of parents to “helé" in
such assignments not only reflects the cauti?us attitude of the Swedes toward
innovation, but indicates that mahy Swedes will continue to do their own thing
desplte government regulations. .

As an American academic with an adva;ced degree in Guidance an;\€ounselxng
cowplemented with a few years of experience in the area, this investigator
queations the value to a single year of preparation for the fncreasingly complex
job of being an effective SYO Counselor. Two shortcomings seem apparent in the
present, double-semestered program: 1) the prerequisite of some work in
psychelogy, pedagogics and sociology or their equivalent could be ;;;y loosely
interpreted; 2) the tréining period {tself does not include a practicum. The
fact that most SYO eounselor trainees have been drawn from a batch of seasoned
tegchera is to the credit of the enterprise. SYO Counselor Training as such is
séill in a toddling.stage; as it grows up and is refined, there will be room
for tightening standards and opening the way for counseling experience to

accompany training, This should come as the desperate demand to f{l) counselor
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ranks diminishes and as time is taken to determine just what should be included
in SYO Counselor Training.

Closely related to this question is that of equipping the counselor to
handle problems ocutside the central areas of vocational and academic advisement.
The SYO Counselor remains a person well armed with occupational information to
help direct students onto the proper academic track which will result in his
entry to the ''right” vocation. The counselor who is educated to handle the
possible soctal and emotional problems which so often beset the young student's
future plans would appear to be the rare esception. 03& is reminded of the
struggling stateside liberal arts coliege whose president recently confessed
that "we admit only students that are coapietely adjusted.”

All counselors in Sweden are educated through one totally prescribed program,
yet they enter a variety of fields of specfalty within and outside the school.
All are traine! {n one of three designated teachers’ colleges. Sweden needs
SCHOOL counselors educated to guide students at specific school levels. It
is just getiing under way in accepting gymnasium and university counselors. It
needs to relinquish its present éyscem of turming out geaeral}zed and omniscient
counselors who may handle personnel problemr in industries, businesses, or in
Labor Market offices to turn out counselors who have total qualification to
handlc stedents at one level of schooling or the types of(people who face
personnel managexs in industries and businesses. Those entering Labor Market
work also need their special form of preparation.

To the American educator fnured to returning to professional workshops,
the idea that a voluntary seminar should be coming to the Swedish counselor's

scene elticits a rude; ‘'Well, {t's high time!" It is time that this aspect
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of what N,I.E. has calle’ recurrent education should be crated for export to

Swedent, For a number of years Sweden has been reequipping workers made

rd

;63undant by technological inventions or shifts in economic demands to assume

- new tasks., Through a comparable process it is time that Swedish educators saw

the need for honing their professional skills to make themselves more inspired
or more efficient in performance of their responsibilities. Especially in the
conversion of PRYO to a place under thé SYO aun, there {s need for selected
updating of counselors through required workshops.

The National Board of Educction admits that only 2 per cent of all Swedish
ninth graders are identified as needing an extension of their PRYO Egperience
or some alternative such as an indivigualized currfculum, Again, from an
Amecrican bjias, we might consider thai a far larger percentage of a "normal"
school population may need some special help, with a\tailored program arranged.
To date the Swedish comprehensive school is not equipped to handle some of
these problems and must rely on the more aftluent National Labor Market Board
for referring students for special testing and individual advisement. In name
alone the Labor Market Board would scem best qualified to handle mainly
vocational problems.

1f the Board of Edu.ation is to maintain control over what {s taught in
Sweden's teacher training institutions, {t should fnclude {dentified PRYO
basics for all those being trained as feachera. If PRYO is significant, all
potential teachers should be exposed to its values and the teacher's responsi -
bilit$ clarified in preparing students for practical work orientation br making
the most of PRYO after it is over. *

There are individual differences {n talents, even of achool counselors; it

is asking a lot that they be equally effective in filling the multiple and

,
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complex roles demanded of them. If teachers had become acquainted with PRYO
before they were assigned to comprehensive schools they could reduce the
responsibility presently assigned school counselors to acquaint all teachecs
in the school with what PRYQO is all about,

In line with this, the recently incdbgted idea of requiring all teachers-
to undergoe sample PRYO Visits of their owm, as well as becoming acquainted with
other schools and grades, would seem to be a commendable exercise in what the

educétors in their guarded gobble-de-gook call ''vertical curricular articulaticn.*

To what extent is well-touted Swedish "cooperation" a myth? Man: Swedes

admit that individualism gets in the way of cooperation, and American businessmen
who have been involved with Swedish labor return home not having located much of
the cooperative quality. 1oward the end of Chapter Two of this work some evidenée
ot lack of cooperation in PRYO were reviewed. To what extent can (or should) a
proper balance between individualism and cooperation be brought about? The
qﬁestion is hardly unique to the Swedes, nor is it confined to their own
enterprise called PRYO,

Some questions which the Swedes themselves are presently contemplating
and which merit nur own reactions were inscribed in Mis. Thorsell's paperback
on PRY0.Z2 A number of rectifications have already been made in PRYO as conse-
quence of reactions , rovoket within her volume; some that remain pertinent within
the mind of this investigator are noted here. Although they are Swedish reactions,
they invite some of our own cerebration.

What are some of the arguments for and against paying a company committing
itself to PRYO Visits and/or Experiemces? 1Is PRYO now stationed at the most

21bsd. pp. 127-139,
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useful and appropriate school level? Should it be moved uﬁwafd to the gymnasium
which presently contains such a large percentage of the late teeﬁagers, or
should it be extended or repeated at that upper secondary level? If nothing
else, should those most intent on university eﬁtrancé have their earlier PRYO
reinforced? Other students in the gymnasium are uqh;lly fnvolved in practical
programs which already sample work experience. The value and . ffects on students
of the present Vocationa} Week which is a part of the upper secondary schools of
Sweden need investigation.

Thorsell brings up the rear of her selected parade of basic PRYO qJEations
by noting that the National Board of Education needs to review the entire role
of PRYO and SYO. This the Board would appear to be doing today as the entire
transition that has taken §1ace from bottow. *o top of the educational structure
has come under fire,

One final question has come to the mind of this investigator: 1Is this
the proper moment for us to look at Sweden's PRYO? Mis recent exposure to
PRYO in action has indicated that it has been restful to observe PRYO at a
moment when it {s being inspected inside and out by serious Swedish evaluators.
‘Ihere. are no speed limits in SVedem,‘ Qo it has been cmfor:ting' to be able to
check:PRYO when it had been stalled, or had stopped fdr\?n oil change and to

inject more fuel.
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CHAPTER FOUR
IMPLICATIONS FOR QUR EDUCATION

The following is designed to be a moldable series of points which shoild
provide a basis for establishement of an Americanized PRYO. These are proffered
as workable suggestions; any yellow lights of caution.are built into the
camulative proposals as they are noted.

1) We should give the enterprise a try at both its Visits and Experience
levels, adapting {~ fas we traéifionally have imported school ideas) to our
special educationr: requirements while keeping in mind that we cammot impose
it ;n any iidiviaual school system. -

2) The material within the report in hand needs to be edited into attractive
monograph form, letterprassed and well fllustrated with sketches pertinent to our
tailored manifestations of-P;YO. Although credit should be given to Sweden's
PRYO, our version of it should be altered and fully explained in the monograph.
Facets of the Swedish model which could serve as most exemplary for our own
mcdel should be specificd. Both Sweden's developmental years of PRYO and its
pPresent manifestation contain inherent lessons «from which we can benefit;
Sweden's mistakes and weak;ess should be understood and bypassed,

k) ?he printed monograph should be distributed to all school boards as
well as te our 50 state schéol superintendents, Cover letter to the monograph
should invite those interested to request further information and should
encourage invitation of ; visiting team of Awerican PRYQ "experts" to come to
the community (or state capital) to present PRYO o interested officials and
citizens and t; answer ngéttons posed.

4) The team should mainly comprise members of the N.I.E. staff 1; Washington

wvho have been working along educational lines relatable to the PRYO endeavor,
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This reporter proposes a team comprising individuals with these approximate
qualifications: A) one person experienced in career education prograns in
USA's high schools; B) an experienced ipdustrial arts man who has remained
aware of the practical implicatioms of the high school courses and the economic
a2eds of the immediate euvirou?ent OR an experienced high school commercial
ceacher who has been filling the community's office needs in such programs

as distributive education; C) a social studies teacher closely in touch with
what a community is and how it functions; D) a teaching economist who has kept

abreast of the economic aspects of community life; E) a member of the N.I.E.

staff who has studied PRYO and remains informed on its rapid maturation and

recent enignas and shifts; F) this American researcher who has recently made
the most ~omprehensive and searching study of the Swedish PRYO {n action. As
a member of the peripatetic team, the last of these individuals could present
facets of his first-hand exposure to PRYO, could answer questions related to
Sweden's implementation of.it, and could {llustrate a number of aspects of
Sweden's PRYO “hrcugh samplings recorded in projectable slide form.

5) The community hosting the PRYO team could then decide vhether or not
it wished to attempt its own manifestation of the enterprise. OQur federal
government should stand prepared to encourage communities to move into it
cautiously and to'help advise them into an Americanized version, Encograse-
ment should come m#inly through financial grants which could launeﬁ; but not
continue to support, the local PRYO manifestation.

6) PRYO, Sweden's acronym, is somewhat aviwardly translated as Practical
Work Orieatation. For us it should always 1nclude.g£sits plus Experience- in-

Jections for All Students (VIEFAS, proncunced Vf~fuas). Henceforth within
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this proposal the newly coined acronym, VIEFAS, will refer to our Americanized
PRYO,

7) The most gencralized ideal (goal) of VEIFAS should be to bring on the
best decision possible for the individual's future. Among personal capacities
developed or strengthened through the sequence should be an ability tc gather
facts and to make selections (judgme;ts); an enlargement of job possibilities
(or elimination of certain tasks as not suited to the individual): development
or reshaping of attitudcs and concepts concerning several aspects of the
outside world; contidemce in self-determination and expression and a stock
of real-life exposures for communication and understanding of the motives
for making certain choices.

Social goals which should be sought are equally idealistic and perhaps
not immediatcly measurable. Some would be an understanding of education and
training systems and the labor market; a "feceling'" that scheol is not entirely
unrelated to lite outside; a rational use of saciety, hopefully counteract:ng
mistaken investments in education, and a clarified understanding of a communi-
ty's resources. Such aspirations should smooth the adelescent's eatry to
adulthood and make him a better citizen of his community,

8) Both sequential levels of VEIFAS should be tried. It is suggested
that the eieventh and twelfth vears of our high schools (rather than the
eighth and ninth years as in Sweden) be assigned inclusions of YEIFAS for
all students.

9) Arrangements for ALL eleventh graders to undergo a series of ‘Vistts"
should be consummated. At the start, and until our own research can suggest

other ways, Visits should be arranged to the three general categories now
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functioning in Sweden. To minimize the trauma of this form of education, it
is suggested that our equivalent to PRYO be moved inio gradually. Two Visits
might be tried the initial year, with one occurring for all eleventh graders
in each semester. As in Sweden, the Visits would be Ystaggered" throughout
both semesters to reduce derangements in the school and to distribute the
burden on voluntarily-participating industries and businesses. Durtné the
initial year of trial there would be no senior class involveménts—-no
Expertiences.

10) As the juniors becomv semiors in high school they should be accorded
the school's ({rst Experience. As in Sweden, these should be arranged for the
initial, fall semester, leaving the spring open for the profusion of activities
accompanying that half of the senior year. At ffrat there should be NO equiv-
alents to Post-PRYO (Extended-PRYQ) undertakings.

11) Qur first tries should be done in a apirit of caution and trial-and-
error, VEIFAS should be f{lexible and tuned to alterations to mesh with our
unforeseen needs, kesearch on its effectiyeneas rhould be entered soon, and
should continue as the f{dea matures into the school systems (see 16, below).

12) As in the case of Sweden, the school's public relations facilities
should be put to full use in inviting firms to commit themselves to a trial
period with VEIFAS.

13) 1t may be possible to enlist the servicés of the local Employment
Services, althoug§ its stateside function 18 not entirely similar to its
Swedish counterpart. It might be used as a clearing house for both V:sits
'and for subsequent Experiences,

14) To this lnvestigator it seems necessary to try some of the channels
already proven to be effective in Sweden rather than trying immedlntcfy to

use immovated personnel and materials in launching the endeavor.
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15) The array of both Visits and Experiences should constiture, insofar
as poasihie.;a cross-section of work within the geegraphic area or compmunity.

16) Early research on the effectiveness of VELFAS shbutd'cencer on:
A) what special training is needed for the counselors? B) what armsment é;
all eleventh and tweltth grade teachers need? C) should thv cocial studies
and English teachers be mainly involved with preparing studentg and following
them up after their Visttg and Experiences? D) what should ALL high_scheol,
Junior high and grade school teacherd know to give all etudents a rummng
start into their VEIFAS years’ liow should all teacherr be equipped to handle
this running start? E) what Is the best length of, time for, and number of
Visits? F) what i{s the best length and-mnmehc for a single Experianceé
Should';her? be more than one Experiencé? ) are the three main catecories
for Visrus }industrXa}, husiness and 2ervice) transferable as soch ‘o Sweden
or would §ther categories, such as found {n our 2.0.7, ur cven iu frovineial
Swoden, be nore appropriate’  (What bread torms of work should students Visit ™)
H) do school counselors for eleventh and twelith graderd involved e Visren
and Experience need specxél skills for this type of work? What are theirc
duties un the job and what t :afning is necessary for perfomance of theab
duties? Caution should be take}what these counselors do not become mrrwe*d
to the duties of 4 career advisor.

17) Once the initial group of students has been through VEIFAS, ed;catlonnl
researchers should a;siat in the }ollou-up procesg to see what effect rhe Visits

and Experiences nave had on these students. To what extent have goals been

achieved and what wmodifications need to be made in order to reach goals estab-

1ished? ‘a
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18) What materials need to be developed for the American VEIFAS? Are
. there presently-used materials within the realm of vocational guidance and
college odmissions counseling whici. could be used as they presently exist?
© What alterations would need to be made to accomodete the newly-introduced
VEIFAS? What forms and introductory materials need developing for students
before, duriag and after their Visits and Experience?

19) By what processes can parents cooperate in accomplishing 3oa13 for
this undertaking? Should the school take the emtire responsibility of placing
twelfth graders in their Experience or should the parent ent:eg the decisior?

20, "xactly what should the government fund in introducing VEIFAS?
fhould it help develop materials that could be used only in that system of
schoole ,. ox common materials for any community that wishes to "subscribe?"
Should it subsidize coumselor or job superviso;' workahops? To what extent
should the local commmnity comtribute to paying for their try-on operation?

2]1) What forms of insurance should. be compulsory for students making
Visits and having Experiences? Who should fund this?

| 22) What special qualification and }:raining should firm supervisors have?
Should t:;ney undergo workshops? What induc'enents would get them to meet and
consider basic &essentials to properly hosting students? To what extent would
they be responsible to the school in how they use their student charges and
how they present materials to them? .

The questions above pertain to an early experiment with VEIFAS. . Once
‘the program has been tried and established, some of the more "mature” research
- Which should be applied might include: special education to meet the peculiar
demands of VEIFAS Counselors; attractive Workshops for ALL high school teachers;
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developed programs for ALL joB supervisors; iengthening the Experience Period;
development .of special mat:er:lalr effective sales progrm for other commi
ties 1nterested in VEIFAS,

Suggestions within this final chapter are intentionglly guarded; it is
in a deliberate context of caution that the writer has inscribed ‘them., VEIFAS
merits a fair try as a singular effort to link the student at a critical age
to m? dominating segment of the world beyond his classroom, -

PRYO Successes, Those that Cannot and Those that Can be Transferred

Here 18 a review of significant aspects of Sweden's PRYO, classified in
two categories as A) those Swedish successes which are least likely to be
importable to our scene because of political, social or géénomie festraints
an:i B) those which might, with some modification, be trapéport:ed and adjusted
to our own educational scene, ‘

Here first are Swedish manifustations of PRYO whiéh would appear to the
author to be proven as functional, strong points in Sweden's PRYO, yet they
would not be transferable to America.

Sweden'is sufficiently compact, with enough central control » to allow
it to keep track of all facets of its economy. There can be a cgnt:ral" clearing
house for all jobs, and this machinery, already established, has been readily
converted to use fdr both PRYO Visit; and Experiences. That nation's popula-
tion is relatively homogeneous; there it is possible to establish a PRYO which
is pertinent to most all segments of society; ﬂ:s welfare statism is said to
have reduced social class d:lfferencea. so there is no longer a clear-cut differ-
entiation between urban, suburbam and rural areas. PRYO can thus be quite

similar across that nation; here it would have to assume forms. tailored to
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comnunity differences, even as our individual aéhool boards run their own
educational show in each of our communities.

Then there 'ar;a the items pertaining to the programming of PRYO on the
academic .calendsr. PRYD comes as a part of the general educatiomn offering
in the basic school, prior to specialization courses which emerge in the upper
secondary. As already guggested, PRYO would be moved upward into our terminal
sec:ondary years whe.re course chiaunels have already been established. Another
calendar item: establishing all PRYO arrangements by May of the previous
academic year works well in Sweden where only 1 in 14 families to'ay moves
each year; this would be impractical in our society where 1’ family in 5 moves
annually. Here one is reminded that, for example, the city of Chic#go in 1974
was unable to determine how many or which teachers would be under contract in
the upcoming academic year until leﬁs.than one month before school started.

Vocational Week in Sweden's upper secondary school has served as a
reinforcement for some of the earlier student exposures to PRYO. Inasmuch
as our PRYO would be moved to late high school years, there would be mo room
left on the calendar for a i:einforci.ng Vocationzal Week, This does not mean
that stateside Vocatienal Week should be abandoned, but for us it could hardly
be included APTER PRYO. |

Much of what cannot be transported to our éountry relates to the matter of
institutional liaison or cooperation. We support no equivaleni: to Sweden's
National Labor Market Board. That body has a power to cement relations between '
the schools and industrial aud business firms, for it has its hand in on much
of the country's employment. That Board's offices maintair a corp)s of highly
paid specialists who are used as referral for unusual cases of individual

cestins and guidance; our equivalents already work within our schools.
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Employers in the United States cannmot be expected to pay all PRYO costs
.within their plants. As in the case of those within our schools who supervise
student teachers, there would have to be at least nominal payment of industries
and busiﬁesses for the accommodation qf students, especially beyond their
Visits stage. The mere cost of record keeping for firms is enough to prompt
them to demand collection of some costs from the schools. Thg cooperation of
businesses and industries with the schools would have to be arranged through
the local chambers of commerce rather than. through a natiomal employment office.

Inasmuch as PRYO vg'n:hin Sweden i{s ubiquitous, ;:eacher training institu-
tions can all be expected to teach how it cam be incorporated in many ‘phases.
of classroom instruct;ion through a national syllabus. Unless an entire state
or area of our country adopted VEIFAS, no single teachers' college coul&. at
first, be expected to require preparation of its potential teachers for it.
We have no national prescription for anything taught in our teacher training
institutions. In similar fashion, we could not expect a chapter or unit op
PRYO to becomé a part of our textbooks. Unlike Sweden, there would have to
be inservice éra:lning of new teachers within schools and systems committed to
our PRYO.

Finally, because it is within the Swedish nature to do things in depth
and with great thoroughness, it focused on a single PRYO concept and assigned
tesearchers to prove that it worked. This approach sexrves the politiciaps who
hand pick their researchers. By conti:ast, our researchers might determine
which of several variations on an idea might best suit our needs. Thus the
single-attack: research approach for Sweden's PRYO could not be transported

L)

for use in our own manifestation of practical work orientation.




98.

Fortunately the package of transportable successes fm'the Swedish scene
to the United States outweighs the number of Scandinavian successes that cannot
be transferred to our Bxperience-Based-Career-Educational scene, Categories of
transport are not as clear-cut as for those less portable itens, yet some
classification of importable qualities seems nécessary.

_ Overall concepts fall first in the lisg. As in Sweden, PRYO, at whatever
"grade level, should be for ALL stuéents in ary school ;)r system which adopts it.
If, as in éwaden, our common education is to be protracted, there seem to be

- distinct values to incorporating a microcosm of the world or community in #11
student programs.

Goals of PRYO as established in Sweden seem relevant to our own culture
s‘md should be transported and "retai.ned. Whether in Swedish or in our environment,
students can gain from a running start into 1life by forming attitudes, concepts,
self-assessments and interest identifications through VEIFAS. They can benefit
from weighing different job enviromments, considering roles, testing their
talents against actual joba, acquainting themselves with training or educatiomal
prerequisites to jobs, familiarizing themselves with the labor market and
contemplating motives for choices. Here also they have unique opportunities
to exercise judgment, self-expression, and a chance to understand community
resources. Likewise they can get their youthful feet wet in what technological
processes make workers redundant. They shguld return to school with fresh and
realistic sets of values. Overall, both levels of PRYO can help fit the student
to the most appropriate job for his future 1ife. All these values are as '
relevant to youths here as in Sweden.

We have already reviewsd items .on the PRYO calendar that may be deemed
successful in Sweden but cannot be readily programmed in the American scholar's
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time sheet. Here are some of the calendar items that co;xld be transferred
and adapted: the spread across two successive academic years for PRYO seems
desirable, although as suggested earlier, theae should be advanced to a later
level for Americam youths., As in Sweden, the PRYO involvements should not
dismt the school-'s. normal functioning; a few students at a time should make
Visits and have Experiences, No classes should be closed down to accommodate
the idea. Planned Visits should be. at least as varied for everyone as..those
in Sweden, and should be quick exposures rather than depth studies of firms
in action. Likewise the Experience in the following year should be a sampling
of jobs rather than a single job assignment.

The array of. transports ‘from the counselor's department is impressively
large: the practice of selecting experienced teachers to enter counselor
' training seems commendable. As a start we aﬁould train PRYO specialists only
in selected teacher training institutions. (De.sp:lte .opposition from the King
of Sweden, that country has only three locations for SYO counselor trai.ning‘.)
Sweden has extended and strengthened its PRYO (SYO) counselor training and
ours should be at least as long; beyond Sweden's we need a practicum included.
If proper liaison with companies is to be assured, we should also see trained
lékifo-equivalent counselors sssigned positions in large industries and in the
governm.ent. At the same time., those counselors assignsd in high schools should
be sensitive to "}vertical articulation" by remaining acquainted with schools .
' and grades both before and following the PRYO (VEIFAS) years.

As administrators our counselors should be trained and sensitive public
relations persons, maintaining liaison with téachgrs, p.arent.s. firms and em-~

pPloyment intermediaries. Workshops are a more familiar part of our professional
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scene than has been true in Sweden; these, a&drassed to urgent themes wttliin
the céunselor's work, should form a part of the required recertification of
all counselors. . .

The student's '1nvolveimont with PRYO in Sweden should be replicated or
adjusted to the American student. His initial formal acquaintance with PRYO
should be through small-group rather than huge assembly. Students should be
charged with the responsibility of going on PRYO Visits and Experiences

| unaccompanied by adults. The diary or notebook should be kept as part of
the ultimate memory of PRYO adventures, but also as a help in making accurate
obser;ations and as a memory recoxrd for subsequen.: school use in a variety
¢ :lassroom gituations. |

.The formal, post-PRYO reports fram students should be maintained as a
guide to counselors in their individual conferences with students, for the
counselor should continue to serve as the human center for academic and voca~
tional couns;ling to the end of the student's secondary school years.

The involvement of parents before and during the main PRYO years is as
important here as there. The annual invitation extended to parents for a
Parents' Night at school seems commendable, followed by the opportunity for
Parents and their teenagers to plan together preferred Visits and Experiences,

Swedish refinements m;d'e within th_e conpat:nies accomnodating PRYO seem
-workable; no firm should be allowed to flood student homes or school desks
.with propaganda to "come this way for your Visits and Experiences.” Firms
should assign the responsibility for this acquaintance to the school counselor.

Alops the same line, no firm should.be using student Visits or Experiences

themselves to influence students to ultimately work for that firm. As in
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Sweden, our brand of PRYO should be guarded against becoming a deliberate
recruiting device. Student accident insurance should be arranged by the
school district for all students before they are allowed to go into efthex
Visits or Experiences.

As in Sweden, the social studies should be central to PRYD ~° 3room
considerations. The English language teacher should be second in line, with
assignments and class tasks similar to those of his/her Swedish counterpart.
But as in the case of Sweden, ALL teachers, especially within the »RYO years,
should be alerted to both PRYO poséibilities and responsibilities. As in
Sweden, Mr. or Ms. PRYO ghould be respensible for enmhancing this liaison,

fwedish classrooms are known for containing an abundance of audio and
visual aids; the ones that work in Sweden could be transferred and adapted
to our own school situaticn. Films, sound recordings, games and other devices
used to interept and enhance understanding in students should be utilized.

| Beyond this, teachers should be encouraged, as in Sweden, to get into
factories and sther~than-their-teaching level of schools to help gain famil-.
farity vitb what their fR!O charges are dping and what their concerns are.

Americans, in their self-interests, may nmot have heard the weed "coopera-
tion" as much as the Swedes have heard “samverkgn." Facets of cooperation
have already been mentioned as non-transferable. Yet there is room for
voluntar; cooperation between'indpstry, labor, the employment services,
parents, teachers and counselors which would assure a confident manifestation
of PRYO. | |

Finally, in order to lsunch our VEIFAS equivalent, we could learn research
lessons from the Swedes on their thorough samplings of papulation. Beyﬁnd this
we need'to move experiment;tion into many possiLle f;rma of PRYO, so that we

pick up the beést from a variety of PRYD alternatives,

»



